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YOURS -- FOR A BETTER WORKSHOP!

Ted Ward and S. Joseph Levine

Michigan State University

Here are some hints that can be useful in planning and
conducting an cffective teacher-training workshop. Most in-
service workshops are active processes of communication and
interaction. Thus it pays for the workshop leader to put to
work some good strategies for communicating and inter-
acting. The real trick in the design of a workshop is to include
the best uses of the right strategies! Hopefully, this booklet
will help you design and prepare a really top-notch workshop.
To make the best value from the booklet, you should use it
to plan and also in assessing what has gone on at a workshop.
This will help in refining plans for future workshops.

COMMUNICATING WITH TEACHERS

In-service education is concerned with the matter of com-
municating with teachers about the means they can use to
communicate with pupils. The first thing to remember is that
the way you communicate with teachers at a workshop be-
comes, for some of them, a model for communicating with
their pupils, If you use a lecture approach you are, in cffect,
suggesting to the participants that they should lecture to their
pupils. And it doesn’t really solve the problem when you tell
them to do as you say, not as you do! The tendency is for
teachers to teach as they were taught. Thus you must be
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concerned with the content of your workshop and with the
way in which you communicate the content.

A teaching message is shaped by the medium that is used
to communicate it. When a particular instructional technique
is presented to teachers through a medium other than that
suggested by the technique itself, we find that understanding
of the technique becomes confused. For example, when a
clever motion picture is used to demonstrate team teaching,
we find that the discussion following is concerned with the
techniques used for the filming rather than the content of the
film. Team teaching gets lost in the shuffle! The participants
are more tuned to the medium than to the message that the
medium is trying to convey. If, instead, a workshop actually
used team teaching to ‘‘tell the story” about team teaching,
the medium and the message support each other. Effective
communication with teachers calls for the medium and the
message to be consistent with each other, and to mutually
support each other. Thus, if you are interested in communi-
cating about new uses of motion picture film, the means to
use (the medium) would be a motion picture film. If you are
interested in demonstrating a new discussion technique you
should utilize the new method of discussion that you are try-

_ing to share. Thus, effective communication about teaching
should involve that very teaching procedure to demonstrate
itself, if at all possible.
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KNOW YOUR OBJECTIVES

If the leader isn’t sure where he would like the participants
to go (i.e. what they should achieve) there isa very low
probability that they will get there. The leader and the par-
ticipants must understand the objectives and see how the
workshop and the materials can logically contribute to these
objectives. Sometimes the objective of a workshop is less to
teach a procedure or an understanding than to explore the
meaning of a problem and to gather viewpoints and insights.
When this is the case and the objective of the workshop is
thus of an exploratory nature, then the leader must make
sure that the participants understand this. Whether the ob-
jectives are for skills or shared opinions, there is a greater
probability that the participants will achieve them if they
know what they are!

One of the underlying motives in most workshops is to
help the participants set goals for themselves. People will not
set goals for themselves simply because you give opportunity.
They have to become motivated to do so, and they likely
need guidance or help. Your example in having and sharing
goals and your willingness to involve the participants in subse-
quent goal-setting activities are important steps. Thus, es-
pecially if you want others to learn to set goals for them-
selves, there is no substitute for clearly thought through goals
and objectives of your own.
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ACTIVE PARTICIPATION

Obviously a certain portion of any workshop is devoted
to talking. Or, as is often the case, lecturing. When a lecture
is in progress there is only one really active participant—the
lecturei. Increasing the number of people who are taking an
active part in the workshop also increases the number of
people that will leave with your message. (Don’t jump to
conclusions, w¢ aren’t suggesting that everyone should start
lecturing!) We’re aiming for participation throush activities
that call for everyone to take part in an active manner. Par-
ticipants should truly be participating.

Design the activities so that the participants can receive
the message through the activity and not be entirely de-
pendent upon you and your personality for receiving the
message. When good teachers work with pupils they attempt

4
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to make learning an active situation. There is a higher proba-
bility that the desired learning will occur when encountered
in an active manner. Design your workshop as you wouid
like teachers to design for their students!

A standard rule of thumb is i?' there is to be a passive
role for learners, it should come after an active period.
Involvement, first; passive roles second. Save your own
“‘messages” for the end. Never start in a passive mode.

PROMOTE DISCUSSION

Never try to start a discussion session by saying “‘now
=

let’s discuss it”. Instead, start discussing the matter your-

.self and involve others by inviting other opinions and comn-

ments as you go along. As soon as momentum picks up re-
duce your own role to a minimum. Discussion is a sweeping
runction. You don’t turn jt on or off, It’s either there or it
is not there. The best way to get it started is often with
substantive questions.

Try to avoid *‘yes’ or “'no” questions. Unless. of course.
you are ready to immediately follow the short response with
a related substantive question.

“Why?" is a good word to remember while stimulating a

discussion. A leader’s “why?" to a participant’s unsupported
point can often save a discussion from degenerating into a

bull-session.
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VARIETY

The longer you expect a group of people to work together,
the more variety there must be in what they do while they
are together. We understand this idea very clearly in terms of
children; yet, in fact, it applies to all learners. (Be sure that
you think of the participants at your workshop as learners.)
Different types of activities, all related to your objectives,
can keep the participants alert and active in their learning.
Participants will not regard two hours of role-playing as
having variety, even if each role-playing represents different
characters. A role playing situation, along with a discussion,
a movie. ard a game is more likely to be perceived as having
variet* 'n -rther words, the message may be the same but the
mec . ¢ is varied.

RESPECT THE PARTICIPANTS

Operate in such a manner that you show the participants
you respect them. Be aware that they can make or break you
as a leader! Approach your group with a great deal of respect
for what they can do to you as well as enthusiasm for what
they can do with you! (Not fear, but respect.) Communicate
your respect by sharing your intentions, sharing your goals,
honoring and respecting people by listening to them, and
being flexible within limits. There is such a thing as loosing
respect if you let yourself get pushed around by every little
thing that comes up.
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ORGANIZATION

A well-organized workshop is thought-thirough well in ad-
vance. Sometimes educators attempt to run off-the-cutf work-
shops; they seldom achieve their objectives. If you would
like the participants to feel you are at ease and comfortable
while directing the workshop, take the necessary time to plan
exactly what you will be doing at each.stcp. The best way to
insure a casual presentation is through detailed planning.
Only through good planning can you have the luxury of
making immediate changes as they are needed. Good planning
allows you to sit back and observe the interaction of par-
ticipants and spot the places where your intervention is
needed and where your plan can be “tuned up” on the spot.

Take seriously the organization and management problem.
You have two separate functions to carry out: The first is
planning. This entails the design. the procedures, the ap-

_proaches, and most important—the gozils. Planning a work-
shop calls for elaborate “lesson planning”! The second
function of organization is preparation. This means that you
will have all the right things at the right place at the right
time. A workshop that is well planned and well prepared
shows that the leader is interested in the participants. The
leader has made a real investment—himself!

Through organization you wilt be able to reduce the
fatigue factor so often associated with workshops. Sometimes
tasks and jobs that should have been the responsibility of the



leader end up being done by the participants. Arranging
chairs, preparing materials, and the budgeting of time are
properly chores for the leader. When a person attends a play
he doesn’t expect to help in the construction of the stage
props! At a workshop, the participant does not expect to
carry out organizational details that are the responsibility of
the leader. You must assume that the participant has come
to your workshop to learn. Your job, then, is to fulfill this
expectation in the most direct_and unencumbered manner.

Be realistic in the amount of material that you expect
to cover in your workshop. A leader adds to the fatigue
factor by attempting to cover too much material. Scheduling
extra sessions in the evening or longer sessions during the day
is one solution; reducing the amount of material you hope to
cover is another. If you can’t fit it into an acceptable and
scheduled time for the workshop, delete some of the material.

MODELS

We often provide models of behavior for participants.
Make sure that when you provide a model you also provide -
alternative models. There is a great tendency to adopt models
without thinking through alternatives. Participants will often
expect the leader to provide the “perfect” way of doing
something. This is often impossible for the leader. Besides, it
assumes that there is one correct way of doing something! By
providing alternative models the participants will better
understand that they must make choices in order to find the
procedures most appropriate for themselves.

8
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TIME SCHEDULING

Establish a time schedule for your workshop and stick to
it (within reason and sensitivity), There is nothing more
frustrating tor participants than a time schedule that is not
followed. Carefully think through the activities that will be

conducted at the workshop and accurately assess the amount
of time needed for each. If you are in doubt, add some time—
but never provide too little time.

If you cstablish a time-orientation at the very beginning
of your workshop the participants will come to expect you
“to stay on schedule. It in turn, you stay on schedule they
will learn to make the best use of available time. Without a ~__
clearly defined time schedule there is a great probability that
the participants will spend inordinate amounts of time on
petty tasks. Participants like to feel productive. A clearly
outlined schiedule promotes productivity.

304
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PROVIDING CLEAR DIRECTIONS

There is no substitute for clear directions in helping the
participants to achieve the objectives of the workshop. At-
tempting to provide verbal directions off-the-cuff almost
always leads to confusion. Prepare yourself with clear and
concise written directions for any activity prior to the work-
shop. When writing directions, have someone else read them
to judge their clarity.

When you want the participants to listen to the reading of
some directions, make sure that no other activity is going
on to distract them. In particular, do not pass out any read-
ing material while giving directions. The visual distraction
will surely interfere with the verbal preséntation.

An effective procedure for communicating clear directions
is to provide both oral and visual directions. Prepare a copy
of the directions for each participant. Then read the di-
rections aloud while the participants are also looking at the
directions. A general rule is to «si: for questions at the end
of the directions in order to provide clarity where needed.

If an overhead transparency is used in conjunction with
printed directions, make sure the transparency is identical
to the printed material. Participants can then choose to
either look at their printed directions or direct their at-
tention to the projected transparency. If they are identical,
there will be no concern for “missing” something that is not
on the transparency.

10
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EXPECT THE UNEXPECTED

The leader of the workshop should be alert to the par-
ticipants at all times. People at workshops seem always to be
doing the unpredictable! The more inclined you are to pre-
dict that they will alt do a certain thing, the more apt you
are to be surprised. You must expect the unexpected and be
sensitive to it. Good workshop planning and organization
allows for the unpredictable. Good planning does not mean
that everything has been predetermined to the exclusion of

individual needs and differences. You must be able to expect

and be sensitive to those times when you must veer from
your plan.

11
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PHYSICAL SURROUNDINGS

Carefully go over the plan for your workshop and select
physical surroundings that will enhance rather than detract
from the workshop. Ample lighting, seating and work space
should be provided so that the participants can engage in the
workshop activities in a comfortable manner. If a blackboard
or overhead projector is needed, make sure it is there in the
room. And, if you are using an overhead projector, don’t for-
get the projection screen! (Carry an extra “3-pole to 2-pole
plug adapter” in the glove compartment of your car; they are
crucial and usually missing!)

Make sure the room is arranged in the way you would like
it to be used, before the first participants arrive. A well-
organized room sets the stage for a well-organized workshop.
It shows that you care! Roll a few “mod’’ posters or'“graffiti"’
panels into a tube to take with you and add a last-minute
touch of nuance to the environment.

EXPERTISE

Be an expert in what you are saying. The participants
expect this of you and it is a role that you must assume. To
be expert does not mean that you flaunt knowledge in the
face of the participants. To be an expert mears that you
truly understand the topic area and are willing to communi- _
cate it to others. Protect your integrity-—-don’t present
opinions as facts—but don’t be shy about responsible pro-
fessional opinions.

Prior to the workshop it is a good idea to go over in your
mind (better on paper!) the questions that might be asked by
the group. Be sure you have meaningful answers to these
questions. Don’t try and fool people into believing that you

12
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know something you rcally don't! Don’t try and communi-
cate something you don’t understand. Take time prior to the
workshop to gain a more full understanding of your (opic.

OBSERVATION

A good workshop includes some procedure wherehy you
can “'step back™ and observe what is going on. Sometimes a
leader will design himsell into a trap; he gets so involved and
the action depends so much on his dominant leadership role
at every step that it is impossible for him to truly observe
what is going on. A well designed workshop atlows the leader
time when he is free of any direct input responsibility. The
leader needs to be able to survey calmly what is going on and

thereby to plan any revisions that might be necded during the
remainder of the workshop or for future workshops.

A well-planned and organized workshop hus times for the
leader to observe and reflect built in just prior to each point
in the workshop where decisions are to be made about al-
ternative routes to be taken. Through observation the leader
assesses the group and decides on the best alternative.

13
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RESPECT THE NEEDS OF THE GROUP

Develop your workshop in response to observed or re-
ported needs among the teachers with whom you are work-
ing. Be certain that topics for workshops are directed toward
concerns and needs of the teachers. Never conduct a work-
shop “for the fun of it”.

When assessing teacherss’ needs, be sure to look at per-
ceived needs and real needs. Sometimes the perceived needs
of teachers are not their real needs. The real needs are those
which most closely affect the learning of the pupils. Seme-
times it takes a pair of workshops: one to help teachers
learn more about themselves and the needs of their pupils,
another to make plans and deve]o‘p the basic skills to meet
those needs!

In-service workshops can be fun. When teachers learn and

have an enjoyable experience at the same time you know
that your workshop is a winner!

You're on!

14
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BEST COPY AVAILABLE

QUESTION #1:

The two most valuable ideas in the booklert:

a. Ourworkshop should be a model ror the teichers to use.
b. Observing what is 20inz on s$0 that vou sy revise vour aext
WOrKShop. :

a. Objectives.
b, Needs of the group.

a. Know your objectives.
b. Keep organized.

a. Fmphasis on participation of those attending
b. Suggestions for ways to start discussion.

a. Do what vou are telling them to do.

b. Expect the unexpected.

a. The way you communicate with teachers at a workshop becomes, for
some of them, a model for communicating with their pupils.

b, Respect the needs of the group, real and perceived.

a. The value of communication.
b. The importance of presenting wmodels.
b

A, Cormunicating with teachers.

oo Raow wvour objeslives,

4.  Active participation.
b, Models---understandioge oo

a. Objectives clear.
b, Needs of group.

a.  Orgamization.
b. XNnow vour objactives.

a. Active participation - "pdoinz'.
b. The organization of the booklet siving vour dhe thing vou nust

Ctbiink about in o gettiog oo T Do dnesorvicdo,

a.  Importance of a clear tiwe schedule and sticking to it.
b. Objectives.

R i ot ool e
v, Time soboedonlin

b, Nuow vour objectives,
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Question #1 ' ,
Page 2 %

a., Organize and carefully plan your objectives to meet the needs
of the group.

b. Clear directions coupled with active participation following
a gstructure of built in timing leads to effective workshops.

a. Know your objectives,
b. Active participation of group members.

a. Stress placed on leaders awareness of the objectives of the work-
shop -~ setting appropriate goals.
b. All activities and media must relate to the message.

a, Organization.
b. Respect the needs of the group.

a. Communication with teachers.

b. Knowing your objectives.

a. Observation--allow time to evaluate dynamics of workshop inter-
action.

b. Active participation.

a, Communicating with teachers.
b. Active participation.

a. There are no two ideas that are more valuable than others. Each
item is dependent on the others for a successful workshop. Therefore,
all items are important in the sequence.

a. Workshops must be designed,planned and executed with the needs
of a particular group of people constantly in mind.

"b. Workshops must involve the learners in a learning situation,
with the highest probability that they'll leave with the message!
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QUESTTON #2:

What should have been included?

More on assessing real and perceived needs of teachers.

Purpose of the book or preface so that people with no previous
training won't expect to find all of the answers for giving a
workshop.

Finalizing and evaluation.
How o get back if losing contact with group.

Something about follow-up.

A list of suggested varieties as a reminder that one might review
when planning.

More specific tips, hints and examples of leadership skills and
techniques, although many have been given. 1 guess just more of what
has been included.in the booklet, is what I mean. 1 thing it will

be very helpful to us in preparing for our workshop.

Pre-planning techniques with administrators,
Projection of leader as a part of the overall team working with
teachers and administrators to help their students.

Some sort of summary. Cousistent with the theory professed should

be some sort of organizational scheme by which reader can--at a glance--
assure himself that he is aware of all principles involved in the book-
let.

State objective of booklet.
Physical surroundings: 1lots of big ashtrays.
tea for non-coffee drinkers,

Preface~-including purpose of booklet.

Preface--stating purpose of booklet in front of book structuring the
guide.

Some ot the information presumes a workshop or background of previous

experience. So there is no need to include a complete background.
Definite techniques in keeping a workshop vital and alive.
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Question #2
Page 2

"Minimize" the role of the leader in a sezparate paragraph.
Importance of "follow-up."

Scme good "ice-breaking" techniques.
Better techniques for communicating with teachers.

Suggestions for follow-up or mention of importance of openings for
follow-up built into presentation.

Evaluation.
Feedback.

What do you do when your workshop is obviously falling flat and the
message is being lost?

The message or lesson needs to be once again driven home in a rap-up
evaluation type session at the end.

Some alternatives when based with poor facilities.

Basic objectives of the book.

Include some mention of need for introductions.

Perhaps a sample time schedule.
Suggestions for arranging soom to avoid the “schoolroom desk" look.
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QUESTION #3;

What isn't said clearly enough?

Expect the unexpected.

that is said is clear and concise! Congratulations!

‘The sections about perceived needs and real needs. It appears to

me that the administration has been left out and certainly all

those involved at the administrative level are concerned with
children.

Perhaps the discussion on active participation could be more slanted
toward "'goal directed" participation--i.e., is there a measurable
product that could be assessed along with a process that is under-
stood?

Expect unexpected--weak.

Respecting the needs of the group. Perceived vs real needs.

Needs of group--real vs perceived.

Expect the unexpected.
Respect the needs of the group.

Appears well done in all areas.
Brief and to the point.

How do leader actively influence participants to sel goals in their
own teaching. Is example enough?

A better understanding of writing objectives and/or presenting of
these goals or objectives.

More specific in area of promoting discussion.
Feedback.
Feedback from your participants.

Participants that do not respond or refuse to become involved.
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PROBLEMS AND HINTS: AN EVALUATION OF A WORKSHOP
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On March 23, 1972 a workshop titled "Workshop on Workshop
Leadership" was presented at the 50th Annual CEC International
Convention in Washington, D.C. The workshop was designed and
conducted by Ted Ward and S. Joseph JL.evine. The goals and
objectives of this workshop were:

GOAL: TO FOCUS ON THE WORKSHOP LEADERSHIP PROBLEMS OF -
THE PARTICIPANTS,

OBJECTIVE: THE PARTICIPANTS WILL RAISE AND FQCUS
PROBLEMS IN TERMS OF PRIORITY AND/OR
URGENCY.,

OBJUECTIVE: THE PARTICIPANTS WILL SHARE EXPERIENCES
ON THE SOLUTION OF THESE PROBLEMS.

OBJECTIVE: THE PARTICIPANTS WILL RELATE GIVEN RESOURCE
MATERIALS TO THESE PROBLEMS.,

GOAL: TO PROVIDE TACTICAL ASSISTANCE IN IMPLEMENTING SOLUTIONS
TO WORKSHOP LEADERSHIP PROBLEMS,

OBJECTIVE: THE PARTICIPANTS WILL DELIMIT PROBLEMS.,

OBJECTIVE: THE PARTICIPANTS WILL UTILIZE MATERIALS AND
' PROCEDURES TO DEVELOP A WORKSHOP PLAN.

THE WORKSHOP

The workshop consisted of two structured experiences.

Experience #1 "Problems and Hints"

An activity that allowed the participants an opportunity to
share their concerns relating to getting started as an in-service
educator. Rather than just raising issues, the activity structured
participant answers for the issues.

A series of short "identify-write" rounds made up the activity.

A time schedule was provided at the beginning of the activity that
established the procedure for each round.

Experience #2 "Workshop Planning"

_ Teams of participants were provided with a set of cards that
had been designed as a "Workshop Planning Kit." The participants
were asked to select a simulated problem that was provided and then
utilize the Kit to lay out the necessary steps that would have to
be taken to properly plan the workshop. A total group discussion
was held at the conclusion of the activity.
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THE CONCERN

All participants at the workshop were asked to thoroughly
read the stated goals and objectives and then specify in writing
their own personal objectives that they hoped would be achieved
during the workshop. At the conclusion of the workshop the
participants were asked to rate their personal objectives in
terms of the level of fulfillnent for each. (See Appendix A)

This procedure was designed to yield answers to two
separate gquestions:

What personal objectives did the participants have?
It was hoped that this question would yield information about
the entry behavior of the participants that might be utilized in the
design of future workshops for a similar audience.
What perscnal objectives were met by the workshop?
This question was designed to provide feedback of the participant's
perception of the workshop content. It was hoped that such a gquestion

would clarify exactly what information was "delivered" during the
workshop. :

THE RESULTS

A total of 61 participants attended the workshop and responded
to the request for stating their personal objectives.

Sixty-one (6l) participants wrote 1L55 personal objectives.
These objectives can be grouped into nine categories.

The participants entered the workshop with the following types
of concerns:

I. Learning "How To" Organize and Structure a Workshop (n=43)
(with Intentions of Using Information in Conducting
Own Workshop) ‘

examples: "Gain new ways of presenting an effective workshop"

"Learn gomething about workshops"

II. Raise and Focus Problems in Terms of Priority and/or (n=20)
Urgency

examples: "Focug on urgent current problems”

".igt problem areas that are present in a
worl:gahop situation”
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Develop Techniques for Interaction and Croup

Participation

examples:

Competency as

examples:

Share Experiences

examples:

Resource Materials

examples:

Miscellanebus
topic area)

examples:

RERETREN

Meet ing

exanplaes:

Understanding

examples:

BEST COPY AVAILABLE

(n=18)

Mhe sed e Phelquen o G o paenleiration
In o oworkskop

"Promace juller partiotooot i woorart of
parricipants”

an Effective Workshop Leader

11 - & oo

e crleritie

"y .o~ rpPeger st omad IO A ) Sy e v, e e Ty
L [ 1 [N NN ARV O/ IV O AT S L N P T N S A N

sy g I
r"“i«) y‘(;‘].

with Other Participants (n=12)

"Interaet with others”
"Exchange techniques and {dcas with other
participants”
{(n=12)
"Learw about maotoriolc wae T D vlam T
sl Fodaialore
Mioroe wasere 200 Yar 1oL . ‘ NS
» LA *
[N 4 e )

(primarily specific to a particular {n=12)

"Learn ways of counceling varcnts'
"Learn to describe a workshnop
and attractively”

e .7,
zararotaly

.

ot Tedacfic:s b

134 ,.),.'-,-;.‘ ; S o 7 e .
e*"*"o.’"* s e ooyl . . N} .5

"ronduet roroe
meetings"

"What are the qualifications of tvuachers and
how to determine their potential”

and Using Objectives {n=10)

"Stating clear objectives”
"Involve group in deveioping objectives”
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At the conclusion of the workshop:

41% (64) of the objectives were COMPLETELY fulfilled
35% (54) of the objectives were SOMEWHAT fulfilled
24% (37) of the objectives were NOT fulfilled

The following areas of concern WERE MET by the workshop:
I. Learning "How To" Organize and Structure a Workshop
(with Intentions of Using Information in Conducting
Own Workshop)

V. Share Experiences With Other Participants

The following areas of concern WERE PARTIALLY MET by the workshop:

II. Raise and Focus Problems in Terms of Priority and/or
Urgency.

IV. Competency as an Effective Workshop Leadear
VIII. Meeting Needs of Teachers
IX. Understanding and Using Objectives

The following areas of concern are QUESTIONABLE in terms of
being met by the workshop.

III. Develop Techniques for Interaction and Group Participation

VI. Resource Materials
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APPENDIX A
CONTRACT

I have read the statement of the goals and objectives for
this workshop. 1In light of this, I will attempt to fulfill the
following one, two, or three "personal objectives". (These

personal objectives need not be the same as the objectives listed

by the leaders.)

Personal Objective #1

Personal Objective #2

Personal Objective #3

Signature

--- STOP ---
DO NOT OPEN THIS PAGE ANY FURTHER UNTIL INSTRUCTED TO DO SO

‘=
.-

Did you fulfill your personal objectives?

COMPLETELY SOMEWHAT NOT

FULFILLED FULFILLED FULFILLED
Personal Objective #1 () () ()
Personal Objective #2 . () « ) ¢ )
Personal Objective #3 ) () ( )

COMMENTS :

(NOTE: The bottom portion of the form was folded up and stapled so
that the participants were not aware of fulfillment questions
until the end of the workshop.)
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WorksHOP COORDINATOR KITS AND WORKSHOP EVALUATIONS




11/17/71
Huntingburg, Ind.

Summary: In-Service Workshop Evaluation
"Design and Use of Instructional Objectives"

1. Listed below are the responses and the frequency with which each appeared:

informative (5) motivating (1) attitude (1)
interesting (3) entertaining (1) time (1)

needed (2) guiding (1) andience {1)
objectives (2) creative (1) make sense (1)
thought-provoking (2) eye-opening (1) direction (1)
personal involvement (2) clarifying (1) educational (1)
valuable (2) well-taught (1) idea provoking (1)
inspirational (2) . cooperative (i) important (1)
organized (2) constructive (1) useful (1)
performance (2) planned (1) timely (1)

good (2) great (1) relative {1)
evaluation (2) learning (1) introspective (1)
helpful (2) discussions (1) originality (1)
stimulating (2) possibilities (1) creative (1)
defining (2) outcomes (1) group (1)

2. Method of presentation and content tended to be rated equally interesting
by the participants, while the use of instructional media seemed least
interesting.

3. Of the 11 participants, 3 showed a significant change of behavior; 5
indicated a moderate change, while 3 remained stable.

4. Out of the 11 participants, b who had previously used the material,
ir.dicated that this workshop helped to clarify its use.

5. All participants indicated u more comfortable feeling about the material.

6. Participants felt that the content of the workshop was more important than the
method of presentation and felt the use of instructicnal media to be of least
importance.

7. The responses .:ould be broken down into the following categories:

writing Instructional ObjJectives (6.5)
use of Objectives (2.5)

Mager (2)

Instructions in kits (1) (kit 4)

How to help teachers gain skills (1)

o A0 o p
—_— e

8. Responses indicate that participants feel comfortable about conducting
in-service training.

GAY
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BEST E0PY AVAILABLE

Participants - Teacher-Trainers _dlgvember 17, 1971

.. ARY

_Huntipgburg, Indiens =

Results
E RS - '»'uy ¢ oo

esizn and Use c¢f Instructional Objectlives”

jw)

Teas evenboaation de et e e e Uno W re o L T e regding
WrE I R PRI S SN oo be Ltarpine utare
e W el thnt e el e ot W st s e not
ooty e it !

Y H vt e e N "o T A PO A T TN Mok

< eedse rate encn b Lo st vilies Lo . 1t D L5 LBy

the apreopriate tiank after such wot Ivity.

Voo, e,
Interast jny Lrsopecting Interesting

A. f{lontent
Metlh.od of Presentutic:.
I, Use of Instructional Media

Bl
1]

you know shout this Jhetnod, feonniter, bnoteustloonnd
iz

3. a4+ How much did
prior tc tiis workshop?

material )

2 (onsilderable amcunt
5 Mcderate amourt
3 -mall amount

4

hothing

Sa

1Y How much do your feel piu now EnoWw about 0¥

Considerable amournt
Mo lerate amount
Jmull amount
Wothing

[ b

sl omaterial) prior to this

L. idad you used this {techuiqgue, methol, instruct
4

workshop?

B TR

if yes, did this workshop oiarity ius uied
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BEST COPY AVILiBLE

- Nov. 17, 1971

5. How comfortable ¢ .
instructisngt nmateria,

6 Very comrortabi.e
5 Somiartabl
Q__ don oonrartanle

%
r~
-
-
.3
g
v
o
™
]
.

. LY
LOTAME LA

{See attached sheet)

.0 bLiwase rato o sui of the notivities in terms o T L RN Yo you.
GerckoLne apreapriate blang atter each wotivity. .
Vory ot
import ant Tra o etnnt mportant

s <.nlent

8 3
5. Method of Presentatiom T L ;
3. Use of Instructicnul Medi: 5 6 :

. Wnas aspects o7 today's workshop did you vind partic.iariy ditfricait so

mdrrstand?  fWhat skills and understandings are y.ou awaes that you need
v buiid?)

(See atteched sheet) .

I

. Avsuming that you will be cxpected t2 oooduct n-aserviee Sraining Wwith
teqchers, hiw vomfortable do you teel fn the role of o tcaraer-trainer?

Very cormfortable
Comfortabic

Tomewhat comfortabis
et comfortatie

bLp:

Ceas .
IO SN
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-~ BEST COPY AVAILABLE

Responses to Question Four

Question: How comfortable do you now feel bout usins this {technique, method,
instructional material}®

YERY COMI"ORTABLE

VYery worthwhile - helped me to see the need of a-tivity planning and
mini-teaching instead of instruction objective writing ns the end goal.

CUMFORTABLE

[ will appreciate the extra time I will have to review the material.
Following re-reading of distributed material

Have used Mager in college workshop classes but had a week or so - not
a few hours - does meke me think.
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Responses to Question Seven

Question: What aspects of today's workshop did you t'ind narticularly difficult
’ to understand? (What skills and understandings are You aware that
you need to build?) '
Writing oblectives - I tend to generalize.
Some difficulty in understanding directions for afternoon session. Need to
develeop skills in prepdring educational objectives. This workshop and the
Mager reference should help.

Mager, Phase TII

Need to develop strategies in aiding teachers move from writing obJjectives
tc planning activities.

Getting objectives that both relate to the problem as such and also to the
"leader” and his interest or ability.

Discriminating between geuieral obJectives, specific objectives and teaching
activities. Practice and time will help me to better discriminate, not between
the terms themselves, but to what I actually see written as an obJective.

Working out a workable objective - need ability to adequately think through
objJectives.

Whether to make participants aware of the instructional objectives before
conducting said activity.

Area 3 - Instructions limited. Limitation of topic. Creative needs.
Mager's concepts - not fully explained and developed.

Writing clear understandable objectives that can be evaluated.
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TILE WHY OF OBJECTIVES
Toward An Understanding Of Ingtructional Objectives

--An Ingervice Teacher Training Activity~-

S. Joseph Levine

This activity is the first in a series of four activities designed to ereate
a total teacher workshop experience in the need for, selection, design and use of
instruetional objectives.
Aetivity 1 - The Why Of Objectives

Aetivity 2 - Objectives Have To Make Sense

Activity 3 - Knowing What You Are Teaching
Aetivity 4 - Objectives-Oriented Instruction
Each of these four activities can be used iridividually as a single workshop,

or they can be combined in groups--depending on the amount of time available for

the workshop. The activities, however, should be used in sequence.

OBJECTIVES

--to provide an experience highlighting }earner's perceptions of instructional

objectives.

--to understand the need for clearly expressing instructional objectives to the

learner through the instruction.

MATERIALS NEEDED

*A set of five information sheets for each of three participant-teachers.
*A "Perceived Objective Form" for each participant.

“A "Teaching Objective Form" for each of the three participant-teachers.
*An overhead transparency. (To assist in discussion period.)

An overhead projector and screen.

Chairs to provide seating for participants in "auditorium" style.

*The pages in this booklet may be used as masters for Thermofax processing into
Q ditto masters or trauspareuncies.
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Activity #1
The Why Of Objectives
Page 2

PROCEDURE

Prior to gettfhg your workshop started, select 3 participants to assist you

as participant-teachers. Provide each with a teaching objective and copies of the

-five information sheets about the Island of Musu. These teacher-participants

should have at least 20 minutes to prepare their teaching session. They should
be provided with space away from the rest of the participants. The participant-
teachers should not work togethar as a team. They are to work independent of
each other. (NOTE: You'll want to select these 3 and get them "working' prior
to the beginning of the workshop.)

Introduce to the participants the general format for this workshop. They
will experience three separate teaching situations. For e-ch, they must write
what they feel the teacher's objective(s) was. (Perceived Objective Form). They
must also specify how the teacher indicated the objective to them.

Call for the first participant-teacher. Introduce this person to the group
and turn the workshop over to him/her. Make a note of the time and allow 3 min-
utes for presentation. .It i3 sometimes helpful to have a chalkboard or overhead
projector available for the p§rticipant-teacher's use.

As each participant-teacher completes a presentation, he/gshe can be seated

with the rest of the group.

TIME REQUIREMENTS

20 minutes (prior to workshop) teacher-participant preparation.
15 minutes - teacher-participant presentations.
30 minutes - discussion.
DISCUSSION
Following the three presentations, use an overhead ﬁransparency to focus the

discussion of the activity. (The next page can be used as a master for this

transparency.) Use a piece of paper to block out the transparency when projected.

O

Then, uncover and discuss 2 single point at a time.
934
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Activity #1
The Why Of Objectives
Page 3
DISCUSSION

Following the three presentations, use an overhead transparency to focus the
discussion of the activity. (The next page can be used as a master for this
transparency.) Use a piece of paper to block out the tramsparency when projected.
Then, uncover and discuss a single point at a time.

You may want to list on the trangparency the different objectives that were

perceived by the group.
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Activity #1
The Why Of Objectives-
Page 4

L. What are some of the teacher objectives that you entered on your list?

Teacher #1:

Teacher #2:

Teacher #3:

2. How does a learner perceive what a teacher’'s objectives are?

3. What does it suggest when a large number of objectives are perceived in

the short time span of this sort of short lesson?
4. How can we insure that our objectives are transmitted to the learner?
5. What is the value of objectives in instruction?

6. What is the difference between a list of objectives and a list of topics

or items covered? Which did we list in the first task above (Question #1)?

7. Convert some of the topics or items to objectives.

8. What is the difference between a teaching activity and a learning objective?

936
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Teacher #1 - Teaching Objective:

You are a teacher. You are about to teach the group about the Island of
Musu. The attached information about the Island is provided to assist in your
assignment.

Your objective is:

To have the members of the group develop an understanding
of the geographical features of the Island of Musu.

Prepare your material carefully, you will have only three minutes to teach
the group. You should not discuss your objective with the other two "teachers.'
Treat the group as the people they are. This is not a role play where they
will be pretending to be young learners.

Teacher #2 - Teaching Objective:

You are a teacher. You are about to teach the group about the Island of
Musu. The attached information about the Island is provided to assist in your
assignment.

Your objective is:

To have the members of the group develop an understanding
of the economic background and make-up of the Island of
Musu.

Prepare your material carefully, you will have only three minutes to teach
the group. You should not discuss your objective with the other two "teachers."

Treat the group as the people they are. This is not a role play where they’
will be pretending to be young learners. :

S e e W S s e S D D N " Sy S P S U T S Y o AR P S T Mm% e TR OU S SP M ER S T TR e O SU Y NS S SP S Y Em U e e e WD Y OU M W e

Teacher #3 - Teaching Objective:

You are a teacher. You are about to teach the group about the Island of
Musu. The attached information about the Island is provided to assist in

your assignment.

Your objective is:

To have the members of the group develop an understanding of
the historical background of the Island of Musu.

Prepare your material carefully, you will have only three minutes to teach
the group. You should not discuss your objective with the other two "teachers."
Treat the group as the people they are. This is not a role play where they
will be pretending to be young learners.
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PERCEIVED OBJECTIVE FORM

For each teacher, enter in the appropriate space below what you as a
learner feel the teacher's objective(s) is (are). Do this during and

directly following ‘each teacher's presentation.

Teacher #1 -

Objective:

How did the teacher indicate this objective?

Objective: !

How did the teacher indicate this objective?

Teacher #2 -

Objective:

lHlow did the teacher indicate this objective?

Objective:

How did the teacher indicate this objective?

Teacher #3 -

Objective:

How did the teacher indicate this objective?

Objective:

How did the teacher indicate this objective?
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Musu Information Service
South Atlantic Teurist Association
327 Madison Avenue
New York, New York 10017
FACT SHEET -- ISLAND OF MUSU

Musu is situated in the South Atlantic approximately 300 nautical miles from
Badora. The population (6,785 - 1967 census) is centered around the three major
cities. The Island's primary industry is fishing. Four fish processing/cgnning
facilities are located in the west coast of Kutuba. Tourism ranks second to
fishing and is centered around the city of Ultrim in the southern portion of
the country.

The Island of Musu established a democratic govermment in 1647 with the down-
fall of the Rulu tribe which had ruled the island since early in the 13th century.
The island has a representative form of government with a "Council Head" elecfed
every fifth year as the leader. Island meetings of the representative senate
occur on the first Tuesday of the even numbered months.

Musu is independent of any affiliation with other sovereign states. They
maintain a ceremonial guard which also serves as the Island's sole army. Due to
the rough coastline of the Island and the protected harbor at Kutﬁfa, the Island
has never been involved in external fighting. Musu maintains diplomatic relations
with all nations represented at the United Nations, yet maintains no official
ambassador.

The first international trade agreement was entered with Scotland in 1837.
This marked the beginning of fish exporting as the principle export. As a result
of this early agreement, the Island has adopted the kilt as the "native costume."
Scots day is celebrated on July 4th of every year in recognition to the Scottish
people and their help in developing the economic potential of the Island. Other
holidays include School Day (October 4th) marking the closing of the last educa-
tional institution on the Island; Harvest Day (March 27th) celebrating the end of
the annual harvest; and Rest Day (February 3rd, 17th, April 5th, 23rd, July 18th)
when the Island population joins in prayer for the "rest" of the world.

I%Eii(;‘ 939
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Due to the hard working of the residents of the Island, there is great
concern for relaxation and recreation. The government maintains 18 golf courses,
12 yacht clubs, 7 minature golf ranges and 438 swimming pools. There are
professional leagues in football, baseball, soccer, and hobrill (a native game
found only on Musu.)

There are no banking facilities on the Island. This is made possible by
the fact that there has been no reported crime for 238 years. Islanders
utilize the cresant sea shell as their form of currency. (Seventeen cresant
shells equal approximately $1.23 U.S.)

Pirates Lighthouse 1is situated in the southwest corner of the Island. It
is named for the bands of pirates that frequented the area in the early 1800's.
The lighthouse serves as a combination tourist sight aqd grain silo. The
light has not operated since 1927 when the last ship was seen in that section
of the Island.

AThe Island maintains an excellent highway system, though cars are not
permitted. Highway A-1 runs north from Kutuba around Lake Ho-o to Ultrim.

A donkey‘drawn railroad car is used for the transport of heavy goods between

P

Sjtfes.

v///’ Mount Muji. Mount Muji is.located between Kutuba and Aftmer. The moun-
tain contains a volcano that is now considered inactive. The last major
eruption was in the winter of 1839. A cable car provides a spectacular view
of the volcano. For the past 2 winters, the ;esidents of Musu have enjoyed

skiing on the mountain due to the governments importation of snow from

Colorado.

940
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Kutuba. Kutuba is the capitol city of Musu. 1t is located on the
Ho~-o River and is known for its fishing fleet. Located within the city are
the Scots Monument, the State House, and four modern factories owned by the
Musu Fishing Corporation.

Aftmer. Aftmer is located in the extreme northern section of the Island.
The city is the heart of the agricultural section of the Island. Wheat and
hops are the major grains that are grown. All of the Islands' vegetables and
fruit are also grown in the area. The Aftmer area contributes approximately
207% to the economic stngth of the Island.

Ultrim. Ultrim, located in the southeastern section of the country is
the Island's livestock center. Beef and lamb find excellent grazing in the
lowlands that surround Ultrim. Pigs are not raised due to an ancient dietary
custom of the Musu people. Located in the center of Ultrim is the Musu National
Opera House. The opera house is the home of the Musu Opera Company, the Musu

Symphony Orchestra and the Musu International Circus.

Further information regarding Musu can be obtained by writing to the

Musu Information Service in New York.
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The New York Times, August 24, 1971

AID FOR MUSU

The United Nations Emergency Relief Fund has
announced today a special airlift of medical
supplies to assist in the aftermath of last
weeks eruption of a volcano on the South
Atlantic island of Musu. The island, one

of a group of independently ruled small
islands, was reported in economic trouble
.due to the severe loss of facilities for the
canning of.fish--the island's chief industry.
Unconfirmed reports from Moscow indicate
possible air shipments of replacement

machinery for the ruined canneries.
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What are some of the teacher
ob jectives that you entered on
your list?

How does a learner perceive what
a teacher's objectives are?

What does it suggest when a large
number of ob jectives are perceived
in the short time span of this sort
of short lesson?

How can we insure that our objectives
are transmitted to the learner?

What is the value of objectives in
instruction?
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6. What is the difference between a

topics or items covered? Which

did we list in the first task
above (Question #1)7

8. What is the difference between
a teaching activity and a learning
ob jective?
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OBJECTIVES HAVE TO MAKE SENSE
Toward An Understanding Of Instructional Objectives

--An Inservice Teacher Training Activity--

Ted Ward

LEADER'S GUIDE
This activity is the second in a series of four activities designed to
ereate a total teacher workshop experience in the need for, selection, design

and use of instructional objectives.

Aetivity L - The Why Of Objectives

Aetivity 2 - Objectives Have To Mcke Sense

Activity 3 - Knowing What You Are Teaching
Activity 4 - Objectives-Oriented Instruction
Each of these four activities can be used individually as a single workshop,

or they can be combined in groups--depending on the amount of time available for

the workshop. The activities, however, should be used in sequence.

OBJECTIVES
--to provide a set of criteria for selecting sensible instructional
objectives.
-~-to provide an opportunity to experience a structured situation, where

the selection of sensible instructional objectives is stressed.

MATERIALS NEEDED

*A copy of the two worksheets for each participant.
*An overhead transparency.

A set of time placards. (Example is provided.)

*The pages in this booklet may be used as masters for thermofax processing
into ditto masters or transparencies.
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Activity #2
Objectives Have To Make Sense
Page 2

MATERIALS NEEDED (cont'd.)

An overhead projector and screen.

Tables and chairs to provide seating for groups of four.

PROCEDURE
1. Provide a space conducive to small-group work. (Preferably around

tables.)

ro

Divide the participants into groups of 4 persons each. (It is preferable
to use a procedure that will "mix" the group so that close friends and
associates are not in the same group. Suggestion: count the total

""count

participating; divide by four; use the resulting number as a
of £ series--as, for example, 34 participants, divided by 4 equals 8
and 2 left over, count off by eights: '"1-2-3-4-5-6-7-8--1-2-3-4-5-6-7-8,"
etc. All the 'ones" sit together over here; the "twos" over there, the
"threes'" over here, etc.) Make a groﬁp of two or three for the "left
overs“ or place them in certain groups to increase these groups to five.
Under no circumstances should there be a group of six or more.

3. Provide each person a copy of the two worksheets. Allow time for them
to be read carefully. Written work is not to start yet!

4. PLEASE SERVE AS THE TIMEKEEPER. Indicate the "start" moment for each
step and indicate what step is underway. Give "thirty seconds", "fifteen

seconds'" and "stop" notices, out loud or by use of large placards to

prepared transparencies on the overhead.

TIME REMAINING TIME REMAINING
ONE MINUTE li SECONDS Placards --
very large, at least the
TIME REMAINING P size of a piece of paper.
0 SECONDS
39 SECOr 948




Activity #2
Objectives Have To Make Sense
Page 3

5. Instruct participants to keep item 5 on the worksheet confidential.

(It will be used for a latey exercise in this series: '"Objectives-
Oriented Instruction.)

6. Discussion: Item 6 on the worksheet is the basis for the discussion that
you will conduct. This discussion phase is designed to be a culminating
activity. It should provide the participants with a sense of closure
relating t§ the necessity for carefully selecting objectives. Conduct
the discussion in the following manner:

a. Writing cues for discussion: (please ask your participants to jot
down on their worksheet, "What makes an objective sensible?" (Item 6)
b. Overhead to stimulate discussion:
Criteria for selecting sensibie objectives.
Objectives have to make sense:
..a) must concern things the teacher knows something about
(or is willing to join the pupils to discover.)
TRANSPARENCY
.b) must concern things the pupils have not already learned.
.c) must concern things the pupils want to learn.
.d) must concern things the pupils are capable of learning.
c. Expose one item at a time on the transparency and ask the participants
to volunteer to read from their papers. In effect, you are asking,
"Who has listed this item or something related <o it?" and also,
"How did'you express this idea?"
d. Call attention back to the procedure of the exercise: During the two
"INVESTIGATE" periods what happened to your ideas? What helped your
plan become more sensible or more specific? (Be sure the participants

look at their worksheets to be reminded of what they actually did.)
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Activity #2
Objectives Have To Make Sense
Page 4
7. Conclude by reading the criteria from the transparency and suggest that

the participants copy them onto their worksheets in the order of

importance that each person sees for himself.
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OBJECTIVES HAVE TO MAKE SENSE

WORKSHEET
The times indicated will be rather closely observed, because the task other-

wise becomes long and somewhat repetitious. Make every minute count!

During the several steps in this exercise you will be able to‘decide on
gomething that you can teach the other people in your small group. This exercise
is intended to provide a "walk~through" of the sa2veral steps in planning an
instructional experience. The unrealistic part of the exercise is that you will,
in a subsequent exercise, have only 5 minutes to teach whatever it is you have
planned.

1. PLAN--(5 minutes). Work independently on a. and b.

a. What are some likely topics, skills or information you could teach

your team members?

Possibilities:
1. 2.
3. 4.

b. First, you need to make sure it is something they donh't already know.

What questions will you ask to find out if they already know?

2. INVESTIGATE--(l minute per person). Ask the questions in 1b or others

to the members of your team.

“
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Activity #2
Worksheet
Page 2
3. PLAN--(2 minutes).
a. On the basis of your investigation, what seem the most likely two

‘or three things you could teach the other members of your team?

Can you be more specific
now than you were in la?

b. Try to get irformation that wculd help you decide which of these
you will teach:
What can you ask that will determine the relative interest in

the possible learnings?

What do your learners, the other members of your team, already

know that would provide a basis for what you want to teach them?

?

?

4. INVESTIGATE--(l minute per person). Ask the questions in 3b, or others.

5. CONCLUDE--(3 minutes). What have you decided to teach.

Why?

(The information you put into this item is confidential--do not reveal.)

6. DISCUSSION--What makes an instructional objective sensible?

7. CONCLUSION:
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CRITERIA FOR SELECTING
SENSIBLE OBJECTIVES

Ob jectives have to make sense.

Sensible objectives--
--a) must concern things the teacher knows
something about (or is willing to
join the pupils to discover.)

--b) must concern things the pupils have
not already learned.

--c) must concern things the pupils want
to learn. | |

--d) must concern things the pupils are
capable of learning.
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KNOWING WHAT YOU ARE TEACHING
Toward An Understanding Of Instructional Objectives

~--An Inservice Teacher Training Activity--

Ted Ward
S. Joseph Levine

This activity is the third in a series of four activities designed to create

a total teacher workshop experience in the need for, selection, design and use

of instructional objectives.

Activity l - The Why Of Objectives
Activity & - Objectives Have To Make Sense
Acetivity 3 - Knowing What You Are Teaching

Activity 4 - Objectives-Oriented Instruction
Each of these four activities can be used individually as a single workshop,
or they can be combined in groups--depending on the amount of time available for

the workshop. The activities, however, should be used in sequence.

PURPOSE

This activity focuses on the three ingredients necessary for making an

instructional objective meaningful.

1. Mager's Criterion #1 - Does the statement describe what the learmer will
be doing when he is demonstrating that he has reached the objective?

2. Mager'33Criterion #2 - Does the statement describe the important condi;ions
(givens and/or restrictions) under which the learner will be expected to
demonstrate his competency?

3. Mager's Criterion #3 - Does the statement indicate how the learner will
be evaluated? Does it describe at least the lower limit of acceptable

performance?
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Activity #3
Knowing What You Are Teaching
Page 2
OBJECTIVES
-~to investigate a get of instructional objectives and select those objectives
that are most meaningful.

-~to express in writing the three ingredients of a meaningful instructional

objective.

MATERIALS NEEDED

*A copy of the introduction page for each participant.

*4 copy of each of the three worksheets for each team.

PROCEDURE

The leader of this activity should take time prior to the workshop to
become thoroughly familiar with Mager's book (direct reference is made in the
introduction.) It is also suggested that the participants be advised to read
Mager prior to the workshop.

Participants are teamed together in groups of 4 or 5. Each group should
be seated around a table.

Take time to fold up the bottom flap of the three worksheets prior to the
workshop. A single staple will assist in "hiding" the bottom statement (Mager
criterion) from view. This statement provides the pérticipants with feedback
and should not be consulted by the participants until after they have completed

Coa-

all 3 worksheets.

*The pages in this booklet may be used as masters for thermofax processing into
dittc masters or transparencies.
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Activity #3

Knowing What You Are Teaching
Page 3

PROCEDURE (cont'd)

Instruct the participants to read the introduction and then, as a team,
complete the three worksheets. They may complete the worksheets in any manner that
their team feels is appropriate. When they have finished the worksheets they can
check their responses by pulling open the bottom portion of the paper. Allow:

15 minutes for this team activity.

Conclude the activity by discussing the three Mager criteria wig; the total
group. Ask for individual groups to relate their experiences.

--What criterion was the hardest to define?

--What criterion was the easiest to define?

--How can meaningless objectives be made meaningful?
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Distribute one per participant.

KNOWING WHAT YOU ARE TEACHING
Ted Ward
Joe Levine
Contemporary educational technology takes the position that clearly defined
instructional objectives have three major values:
1. The planning of instruction can be made more rigorous and more likely
to succeed if the objectives are clearly defined and used to guide the
planning.
2. The evaluation of instruction can be more precise and more useful in
) leading to improvement of the instruction when it is based on the assess-
ment or achievement of the specified objectives.
3 Learners are more apt to learn effectively and efficiently if they are
made aware of clearly specified objectives early in a learning experience.
4. They make it possible for the teacher to communicate to other professionals

what he is trying to achieve.

Thus, teachers who want to become more effective are encouraged to master the
craft of specifying instructional objectives. The most widely used book on this

craft is Preparing Instructional Objectives, by Robert F. Mager (Fearon Publishers,

Palb Alto, California, $1.75). Mager's book is in the form of programmed instruction
‘and is designed for individual self-instruction. You are encouraged to study his
book.

For our exercise today we pick up the three central propositions from Mager
and help you begin to apply them. This exercise is intended to guide you through
the major factors in specifying an instructional objective. You are asked in the

three worksheets to identify the three criterion that Mager states are necessary for

clearly specifying an instructional objective.
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Distribute one per team.

Criterion 1

All but one of the following objectives are defective in terms of one of

the three "Mager Criteria." (Two have the same important weakness.)

1. Learners will spell correctly 20 of the 30 words on the specified

list.

* 2. Each learner will be involved in class discussions at least once each
hour. A rating scale of 1-5 will be used. A score of 3 or higher will

be acceptable.

3. Given a drawing of the grasshopper, the learner will label correctly any
three of the following four:
antenna, eyes, legs, wings

Which is the most clearly worded objective?

What is the major weakness of the other objectives?

fold here

fold here

T e e e s " T e N T D D SN er e P TV S D D U T D T D D S D v s U D D CD ST % D SN T BN AR U SN ET D MR P e ST T N D A Rt A T MR R R R

Mager's Criterion #1 - Does this statement describe what the learner will be
doing when he is demonstrating that he has reached the objective?
BEHAVIORAL SPECIFICITY

(Objective #3 most clearly has behavioral specificity.)
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Distribute one per team.
Criterion II
All but one of the following objectives are defective in terms of one of
the three "Mager Criteria." (Two have the same important weakness.)

1. After the spelling lesson, all learners will write 20 words with

correct spelling.

2. Each learner will participate in class discussions no less than 3 times
during the two-hour session by initiating remarks, answers, or questions

relevant to the learning tasks.

3. The learner will label the parts of the grasshopper. Acceptable

performance will be 75% accuracy.

Which are the two poorly stated objectives? &

These two cbjectives are not specific enough. What do they lack?

. - o D o e S e e e ) A e T e S0 A b b e A e b A e e D ) e A N S e M e o D D e 0

fold here

fold here

Mager's Criterion #2 - Does the statement describe the important conditions (givens
and/or restrictions) under which the learner will be expected to demonstrate
his competency?

SPECIFIC CONDITIONS OF PERFORMANCE
{Objective #2 most clearly specifies conditions of performance.)

960




Distribute one per team.
Criterion III
All but one of the following objectives are defective in terms of one of

the three '"Mager Criteria." (Two have the same important weakness.)

1. Without the use of a dictionary, all Jearners will write, with correct

spelling, 20 or more of the 30 words on the apecified list.

2. Fach learner will participate in class discussions by initiating

remarks, questions or answers.

3. The learner will correctly label the parts of a grasshopper.

Which is the most clearly worded objective?

What is the major weakness of the other objectives?

fold here

fold here
Mager's Criterion #3 - Does the statement indicate how the learner will be

evaluated. Does it describe at least the lower limit of acceptable perfor-
mance?

ABLE TO BE EVALUATED.
(Objective #1 is best able to be evaluated.)
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OBJECTIVES-ORIENTED INSTRUCTION
Toward An Understanding Of Instructional Objectives

--An Inservice Teacher Training Activity--

Ted Ward

An exzrecise, in the form of a cooperative game, ‘through which a teacher will
gain experience in translating an objective into a speeific plan for instruction,
tgaching a micro-lesson and evaluating the learning.

This activity is the fourth in a series of four activities designed to '
create a total teacher workshop experience in the need for, selection, design and

use of instructional objectives.

Activity L - The Why Of Objectives
Activity 2 - Objectives Have To Make Sense
Activity 3 - Knowing What You Are Teaching

Activity 4 - Objectives-Oriented Instruction
Each of these four activities can be used individually as a single workshop,
or they can be combined in groups--depending on the amount of time available

for the workshop. The activities, however, should be used in sequence.

OBJECTIVES

--to spell out the design of two alternative instructional procedures for
“accomplishing a given instructional objective. (This procedure is accomplished
for each of two objectives.)

~-to assess the probable effectiveness of each of the two instructional designs
for accomplishing a given instructional objective.

--to teach a five-minute micro-lesson to achieve an objective.

-=-to evaluate learning achieved in the micro-lesson.
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Activity #4
Objectives~Oriented Instruction
Page 2
PROCEDURE
Divide the teams of four (as grouped in Activity #2) into two sets of two
persons each. (Ask teams to divide themselves.)
*Project the transparency of objectives.
Give each pair of participants a supply of forms:
*"Instruction" form (1)
*"ABC" forms (2)
D" forms (2)
*E" forms (2)
*'F'' forms (4)
Time required: approximately 120 minutes, including discussion. An over-

head transparency should be used to structure the discussion.**

IMPORTANT

It is necessary for the 1gader to be of help to the participants during
Step 1. Experience has shown that most participants will write objectives that
are far too vague. (This is trwe even of many people who have studied Mager's
book.) Circulate among all the pairs of participants; look over shoulders; be
ready to respona to the slightest question; initiate challenges and questions
yourself. Following is a list of the questions and comments that you wili need
to use:

"Can you really teach that in 5 minutes?"

"Will you be able to evaluate that after 5 minutes?"

*The pages in this booklet may be used as masters for thermofax processing into
ditto masters or transparencies.

**An overhead transparency is provided to assist you in reinforcing these questions,
It should be used at your discretion. It shouldn't be necessary to draw the

participant's attention to the transparency. Just projecting it will usually do
the trick.
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Activity #4
Objectives-Oriented Instruction
Page 3
"Can you think of a way to state it more specifically?"
"Would that meet Mager's three criterié?" (Indicate which
criterion is missing.)
"Are you asking for more transfer than you can expect in this
situation?"
"Wouldn't you be satisfied in 5 minutes with just the verbal

association rather than asking for such thorough comprehension?"
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THE ABC's (and D's, E's and F's)
OF DESIGNING OBJECTIVES~ORIENTED INSTRUCTION
-~An Instructional Exercise=--

Ted Ward

+

(Distribute one form to each set of two people.)

This exercise gives the participants experience in planning more than one
instructional activity for a given objective. The objectives determined in the
second exercise, "Objectives Have To Make Sense," are used by pairs of parficipants
-to design alternative instructional activities, assess the plan, select, teach
and evaluate the learnings.

Each team of two people is to be given: .

One Instruction Form
Two ABC Forms

Two D Forms

Two E Forms

Four F Forms

1. Each of you are to write your objective from Exercise 2 ("Objectives
Have To Make Sense') on an ABC Form. You should share with your partner
the information that you have held as confidential up to now. Ask his
help in preparing the ABC Form.

2. For EACH objective.that you have written, plan with your partner TWO
different possible learning activities. (Use ore D Form for each of the
learning activities.) Each activity should be designed so it éould
stand alone as an iustructional experience adequate to accomplish the
objective. (Remember: There will be only 5 minutes for the micro-
teaching!)

3. After you and your partner have completed the four D Forms, use the E Form

to assess the instructional options. (Work together with your partner

on this step.)
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10.

Based on the assessment, each of you should select the instructional
option that you will actﬁally teach.

Working again with your partner, plan a post-test or other evaluation
procedure that will establish whether or not your instructional objective

has been met. Please refer back to the specification of your objective

.on the ABC Form, particularly the material at B.

If you plan to use a written test, prepare it now, in duplicate, on the

F Form. (You will use a copy of this test for each of the two people you
will teach.

Prepare to teach the micro-lesson. Prepare your materials as required

by the D Form option that you have selected. Your "pupils' will be the
other two members of your'original group.

Re-group in your original set of four participants. Take turns teaching
your micro-lesson. Your planning partner will keep time. Do not exceed
five minﬁtes.

Evaluate. After all teaching, and in the same order as the teaching,
each of the four of you should conduct your evaluation as planned.

Discuss the total experience within your group of four participants.

Prepare for the total group discussion. It will focus on these matters:

!
l
i
l
l
|
l
%
L

1. What is the most creative (or potentially creative) part of the

series of operations?
- A, B, CorD -

2. What were your sources of ideas for D?
3. How can you increase your creative potential for doing D?
4. Did the evaluation of the learning reveal anything you had

misjudged? How could you have planned more precisely?

O

ERIC

Aruitoxt provided by Eic:
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{Distribute two per team)

DESCRIPTION OF AN OBJECTIVE

Name of originator of the objective.

What do you want the pupil to learn?

I want the pupil to learn to

How will you know the pupil has learned it?

When the pupil has learned it, he will be able to

(active verb)

When confronted with:

Select one When asked to:

When given:

What must the pupil have already learned in order to be able to learn A?

1.

2,

3.

4,

ETC.
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LNSTRUULLUNAL UPLLUN #FL

Individual/pair

Description of Independent/teacher-led
the activity:
: Time required: 5 minutes

< Equipment required:

Previous learning or physical skills

required® in order for the pupil to

participate:

1.

2.

3.

*In addition to those indicated on C.
cut _here

INSTRUCTIONAL OPTION #2

Individual/pair

Description of Independent/teacher-led

the activity:
4 Time required: 5 minutes

Equipment required:

Previous learning or physical gkills

required in order for the pupil to

participate:

T 1.

2.

3.

N

#*In addition to those indicated on C.
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ADOLOOUIEINL VL LEANNLINY AVLLViLiLL

Name of originator of the objective:

Check the better option:

FACTORS INSTRUCTIONAL OPTIONS
S #2_
Relation to Objective % or
Clarity of Focus or
Efficiency (in terms of use - or

of time and resources)

Likely to Teach the Specified or
Learning

Evaluation of the Learning.

fold and tear

Evaluation of the Learning.
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"KEEP IN MIND"

"Can you really teach that in 5 minutes?"

"Will you be able to evaluate that after
S minutes?"

"Can you think of a way to state it more
specifically?" |

"Would that meet Mager's three criteria?"
(Indicate which criterion is missing.)

"Are you asking for more transfer than

"Wouldn't you be satisfied in 5§ minutes
with just the verbal association rather
than asking for such thorough compre-
hension?"
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At the end of this exercise you should
be able ....

...to suggest two or more instructional
experiences that relate to the
accomplishment of a gi{ven
instructional objective;

...to list three or more factors that
should be considered in selecting
among optional instructional
éxperiences in order to increase
the probability of. achieving given
ob jectives;

...to judge comparatively.émong fwo
proposed instructional experiences
in order to select the one most
clearly ob jective oriented.
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BEST 0Py AV
0PY AVAILABLE becember 15, 1971
South Bend, Indiana

IN-SERVICE WORKSHOP EVALUATION
COMPARISON OF PRE~ AND POST-EVALUATIONS
"Toward an Understanding of Perceptual-Motor Programs'

Assuming that you will be conducting in-service training with teachers, how
comfortable do yocu feel in the role of a teacher-trainer?

Pre-Evaluation Post-Evaluation

Very comfortable
Comfortable

_1_ Somewhat comfortable
_O Not comfortable

Very comfortable
Comfortable
Somewhat comfortable
Not comfortable

Pl

5 felt more comfortable after workshop

"Perceptual-motor activities involve:  {check one or more)
12 2ye-hand coordination 13 eye-hand coordination
10 - auditory reception 12 auditory reception
12  visual-motor integration 13 visual-motor integruiion
11 gross movements 14 gross movements
_6 recall of specific facts 10 recall of specific facts

Perceptual-motor activities can be designed for: (check one or more)

4 low vision students 15 low vision students

12 concert musicians 15 concert musicians

12  taxi Ariver 15 taxi driver

ib culturally agisndvantazed students 15  culturally disadvantaged students
1l:  shoe saieimun 1> shoe salesman

Materials f¢r workine ~ith ~hildren with perceptual-mctsr problems can be csbtained
fronm: )

Mg

MST IMC
Tndianap il [MC
fort dayne IR0
rutiishers

Loeal Jehanl Corr.
Communi -ty

Home

Teacher-nade
Students {
Faderal urpius waro.ouse
et tmetrist

Anywhe e >

N OO Tww Oy

- DO
YR DL W AT W N o

b
43
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15 respondents

B e L

Identifiying #

E\.

Aruitoxt provided by Eic:
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Indianapolis IMC - 3
MSU IMC - 2
Fort Wayne IRC
Publishers -~ 7
Local Sciiool Corp. IMC's - 2
Materials Centers - 6
Anywhere - 3

Teacher-made - 2

Optometrict 1

3
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- 6 momer e e segember 13, 1971
- ‘uectifylne South Hend, Indlana

TNV e WORESHOP EVALUATLON B‘{‘
- "Poward en Underctaolins of Perceptual-iiutcr Programs’
H A

Ty eveluntion ls deaigoed .o provige the workshop sterf with feedback regarding

your reactions %o thiz wo.'shop. The reselbs will wasfst us in pianning future
fa-yervice getivinies.

—

eing Liee rossewdng catinor 2eele, cndteare the extest uo which you asree with
the tellawd abateml. .

\
.

va
bod

LronuLy Milidas “e M.idly Strengly
J.o Muagree Ve Liadpove 3. Opinio:n h. Agree 5. Agree

la, Tuere wau s’ - & e o sslogue-tt Lpa wardt wxehvwoye ddeas during the
W rREheo

1b_ Surpesvlonn . CTuwearuot appe cATIGN aars (F senled.,

Lo Teohaliass @ ora s -oovd e aeeiuettue the naw 2facare r practices.

14 Yhe veckanop o Tosgn g sienled Wl an dne: cedllpe Tishion.

oWl nbia w0 e e Lhe wenhog i grenencatiodn.

(See attached sheet)

o tind partlouier:
&oare jOu eH&re Lie

difficunit to "wider-
s need te bud 141

o Phat mapeacn vl Loay s ark b <did 3
eterud? LAy ar o Yie a EARERORY ; ORI i

(See attached sheet)

4 Vet el e i TN T e el r e dn L S e pbon Cesatarec o) et
velEes e PRI SN U s e cenagles coapidne L vour

B

N T e I TS S VIR

(See attached sheet)
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Post-Evaluation

1. Using the following rating scale, indicate the extent to which you agree with
the following statements:

Strongly Mildly No Mildly Strongly
1. Disagree 2. Disagree 3. Opinion 4., Agree S. Agree
la There was ample time to ask questions and exchange ideas during the
workshop.
1b Suggestions for classroom application were presented.
le Techniques were suggested for evaluating the new classcoom practices.
1d The workshop content was presented in an interesting fashion.
le The workshop was well structured.
1f The workshop activities clarified the method of presentation.
Strongly Mildly No Mildly Strongly
Disagr=e Disagree Opinion Agree Agree
la) 1 2 1 3 8
1b) 1l : 1 0 . T 5
lc) 4] 0 0 11 3
14) 0 C 0 1 1k
le) 0 ] 0 1 1L
1f) 0 e 0 L 11

977




O

ERIC

Aruitoxt provided by Eic:

¢ st-Evaluation

What aspects of today'.

At d?

BEPRTREY 06 Y KDL S NS A S . T lbae areas that
friticnl Daeldent Ty or ther s v

retter anderstarding 1 tasg analysi
F FeM prograns. Morae seshisu:icaten
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What specific applications can you make in your role as a teacher-trainer?
(Cite one or two specific ways in which today's experience applies to your
role as a teacher-trainer.).

Have the workshop well planned - scheduled and structured as this one.
Do not allow tangents to be extended. Brain storming is good.

1. Coordinator kit should be very helpful. 2. Better understanding of
task analysis - especially as this relates to’perceptual motor programs.

Utilization of this technique in teacher training.

Can use in faculty meetings to perhaps get teachers to look at kids and tas..s
in a different light. Get out of the lock-step. Through these meetings
stimulate a more critical analysis of perceptual-motor activities and programs.

1. Show the teacher the role of the student. 2. Help teacher to always be
aware of individual differences in learning. (I'm sure they forget this
when they leave ccllege.)

Will help me in working with teachers as I now have experienced frustrations
similar toc some they face.

I'm not a teacher-trainer but can use these later. Getting organized is of
utmost importance.

eel that I can spread this information tc other potential trainers since
net invelved in actual buiiding work - by being able to present them
tkis naterial I will be atle to spread the concepts presented today.

o 8

I

%

1

“revide training for primary regular class teachers in U . r,tanding
ter-eplual motor activities sach as the numbers and alphabet games and in
proviiing time te .c-arn vocabulary words such as cognition, percepticn, etc.
2. Previle time fv- special class teachers to order levels of activities
se that they begin with easier tasks rather than difficult ones for their

studenis,

eveiop interest for perceptual motor training within my system. Assist in
vreraration of inservice workshops.

Wil l Dr able tc assis: cother teachers and teacher trainers when specific
lins concerning perceptual-motor programs arise...and they frequently

Aorivee partiecination of trainee must be stressed - invelvement of trairee

. prebiem solving rather than lecture presentations.
rientations of otheri. [earned abzut a good
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Nancy Carlson
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WORKSHOP PLANNING KIT

Nancy Carlsocon

THIS WORKSHOP PLANNING KIT 1S DESIGNED TO ASSIST WORKSHOP

COORDINATORS IN MAPPING OUT ALL OF THE NECESSARY STEPS INVOLVED

IN PLANNING A WORKSHOP, THE KIT CONSISTS OF A SET OF U8 SEPARATE

CARDS., '

FIRST-- Cut all of these sheets! There are 2 cards on the next
green sheet, 4 on the pink page, and 6 each on the seven
white pages following. (48 cards in all.) Cut marks

have been included on the pages to show where the cards
should be separated.

NOW THAT YOU'VE GOT YOUR DECK OF CARDS, YOU'RE READY TO USE THE
KIT, BUT BEFORE USING IT v « v v v v &

You must have a definite workshop in mind! Take a sheet
of paper and define the topic area or focus of the
proposed workshop. This 1s your key towards effective
"planning.

NOW, YOU'RE READY FOR THE KIT.

Clear off a table. You'll need ample space to work on.
Next, examine your deck of cards. There are three
different types of cards: :

Start Cards (green) - beginning points in the
planning process.

Task Cards (white) - activities that must be
considered to effectively plan a workshop.

Closure Cards (pink) - used to signify the
completion of various planning phases.

Select the appropriate "Start Card" and then lay out in
sequential order those "Task Cards" that must be considered
for your workshop. (You may branch where necessary.)
Insert the "Closure Cards" at the appropriate points. Many
cards have options listed. Use a pencil to check the
options that are necessary to your plan. (You can erase
them when finished.) Blank cards can be used to write and
- insert any steps not included in the kit.

WHEN YOU'RE FINISHED YOU'LL HAVE A TABLE-SIZED FLOW CHART OF THE
STEPS AND ACTIONS THAT WILL BE NEEDED TO SUCCESSFULLY CARRY OUT
YOUR NEXT WORKSHOP., 600D LUCK!
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COMRUNTCATING ACCOUNTABILITY

S. Joseph Levine
Nancy A. Carlson

--LEADER’'S GUIDE--

QVERVIEW

This workshop activity is designed to facilitate under-
standing of the component parts of one accountability model.

. According to Alkin*there are three different groups within
educational systems who demand information about school pro-
grams: the community, the school board, and the school admin-
istration. The information that must of necessity be communi-
cated to these three groups relates to accountability: goal,
program and outcome accountability.

This activity, through interactive small group exercises,
attempts to let participants match the accountability informa-
tion to the appropriate group. The information is contained
in a series of press releases from a ficticious school district
that has begun a curriculum in physical education for the handi-
capped.

The last part of the activity attempts to get groups to
generate ways or methods to communicate information to various
groups. There are three interactive parts to the entire Qctivity;
each followed by a discussion.

OBJECTIVES
Through the activity the participant will:

~-be able to select types of accountability information
that should be communicated to one of three specific
- groups.

--be able to identify information contained in dissemination
articles and list appropriate pieces for a particular group.

*Alkin, Marvin C. "Accountabilitv Defined," UCLA Evaluation Comment,
Vol. 3, No. 3, May, 1972.
L EL

b «
*Memder — Speciat fducation 5 E,_J Nerwark— Buredu of Bducaton tur the Handicspprd — U S UHce ol fdutdtion — An fgual Oppotiunity tmployer
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Communicating Accountability
Page 2 '

--be able to select appropriate ways to communicate in-
formation to each of the three groups.

PREREQUISITES

For the leader: familiarity with Alkin's model of "Account-
ability Types" (page 4 of attached article) and ability to manage
(organize) discussions. The leader does not have to be an "expert"
'in accountability.

For the participants: interest in learning more about communi-
cating accountability. The activity will work equally well with
any adult group: parents, teachers, administrators, etc.

[IME NEEDED

Approximately one houar to ohe hour and fifteen minutes. To
stay within this time framework, it will be necessary to encourage
groups to accomplish tasks speedily.

MATERIALS NEEDED

--Worksheets:

Each group of participants will receive 2 worksheets
at three separate times. Further, these worksheets will
differ slightly so that each group of participants can
concentrate on one of the three hypothesized groups:

1) School Administration: prepare 10 copies each of
Worksheet ‘1, Worksheet 2 and Worksheet 3. These
worksheets are on yellow paper on the following
pages.

2) School Board: 10 copies each. Worksheets are
goldenrod. o o

3) The Community-: 10 copies each. Worksheets are green.

--Press Realeases - one set per person (6 pages)

--Transparencies:
3 prepared transparencies--use attached pages
as masters
a few blank transparencies

~-Overhead projector

~-Handout - UCLA Evaluation Comment
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tommunicating Accountability
Page 3

PHYSICAL ARRANGEMENTS NEEDED

Tables and chairs sufficient for 4-6 persons per group.
Number of groups should be multiples of three, if possible.
(i.e., 3,6,9, etc. groups). WNOTE: if you have set up only
6 (9) tables, it will facilitate grouping. '

PROCEDURE — STAGE 1

l. Divide the workshop participants into groups.

2. Provide a brief introduction to the activity. Perhaps
explain that the role of a model, such as what they will be exper-
iencing, is to facilitate communication, and to lessen in some
cases the perceived “"pressures" experienced by individuals and
groups working within an educational institution.

3. Hand out Worksheet 1 (2 worksheets per group). The
group (s) that get the yellow worksheet will be dealing with infor-
mation that should be communicated to the school administration,
those groups that get the goldenrod worksheet are handling school

board information, and the green worksheet has to do with the
community.

NOTE: The problem-solving TASK of each group of partici-
pants is the same (i.e., listing necessary information). The
groups may differ in the TYPES of information (content) they feel
must be communicated.

4. Circulate to answer any questions and encourage groups to
fill out worksheets.

5. This first activity should take about 15 minutes. Remind
the groups of time remaining so they stay task-oriented.

DISCUSSION GUIDE . - 44

Ask a member from each participant group to report the informa-
tion their group has listed. Record it on transparency 1.

NOTE: At this point participant groups will be reporting over-
lapping information. The tendency will be for all groups (school
board, school administration, and community) to be perceived as
needing all types of.information. Following the reporting procedure,
transparency 1 should show a conglomerate of information. At this
point introduce transparency 2, and discuss the distinctions between
GOAL, PROGRAM, and OUTCOME accountability. Obviously there are
overlaps, but try to get participants to see the potential of this
classifying system.
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Communicating Accountability
Page 4

STAGE 11

l. Leave transparency 2 on the overhead and hand out
Worksheets 2 and press releases. (Each participant group should
receive the same color worksheet as previously.)

2. Circulate to answer questions, but try to keep each group
focused on their particular part of the model.

3. Begin discussion after 15 minutes.

DISCUSSION GUIDE

Again have each group report specific information contained
in the press releases that relate to Goal/Community, Program/
School Board, Outcome/School Administration. Record this on trans-
parency 2. Briefly discuss information they feel was not presented.

STAGE I11

1. Briefly outline the next task, which is for groups to
generate a list of different ways to communicate information. One
obvious way is The Press Release method. Hidden within the press
releases are others, and many more ideas besides "meetings" may
be generated.

2. Hand out Worksheet 3 in a similar manner. (Participant
groups still concentrating on same groups--~community, school board
and administration.)

3. Encourage "brainstorming"--unusual and unique ideas.

4. Begiﬁ discussion after 15 minutes.

DISCUSSION GUIDE - N
Try to see how many different ways to communicate accountability
information were generated.

EVALUATION

Two forms are provided in this kit which can be used to help
you gather data on content learning and the workshop activity itself.
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PRE POST

COMMUNTCATING ACCOUNTABILITY

--EVALUATION--
CONTENT

l. List three groups to whom accountability information should
be reported.

2., List the three TYPES of accountability.

accountability

accountability

accountability

997




COMMUNICATING ACCOUNTABILITY

--EVALUATION=--
ACTIVITY

List two (2) new ideas, concepts, practices that you
learned from this activity that have application for you.

Check where applicable.

This experience

998

a)

b)

c)

d)

e)

provided information

increased my understanding
of accountability

helped to improve my skills
in communicating

all of the above

none of the above



COMMUNICATING ACCOUNTABILITY

THE CoMMUNITY

THe ScHooL BoARD

THe ScHooL ADMINISTRATION
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COMMUNICATING ACCOUNTABILITY

THE COMMUNITY

THe ScHooL Boarp

THE ScHooL ADMINISTRATION
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Transparency 3

COMMUNICATING ACCOUNTABILITY
--WAYS TO COMMUNICATE--

THE COMMUNITY

— >r>oO o

THE SchHooL BoARD

=TI o6 O X

THE ScHooL ADMINISTRATION
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SJL/NAC  4/73 COMMUNICATING ACCOUNT:.

WORKSHEET 1

Today's educational systems are becoming increasingly
involved with the question of accountability. According
to Alkinl there are three different groups within the system
who demand information about school programs. These groups
are:

the community
the school board
the school administration

He further says that each group requires different types of
information. - —

As A TEAM, ENTER IN THE SPACES BELOW THE TYPES OF

INFORMATION THAT YOU ‘FEEL THE SCHOOL ADMINISTRATION SHOULD
RECEIVE IN AN ACCOUNTABLE SCHOOL PROGRAM.,

The school administration should receive information of
the following type:

1.

1a1kin, Marvin C., "Accountability Defined,” in UCLA Evaluation

Comment, Vol. 3, No. 3, May 1972, Center for the Study of,
Evaluation. '
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SIL/NAC 4/73 COMMUNICATING ACCOUNTABILITY

WORKSHEET 1

. Today's educational systems are becoming increasingly
involved with the gquestion of accountability. - According
to Alkin- there are three different groups within the system

who demand information about school programs. These groups
are:

the community
the school board
the school administration

He further says that each group requires different types of
information.

As A TEAM, ENTER IN THE SPACES BELOW THE TYPES OF

TION THAT YOU FEEL THE SCHOOL BOARD SHOULD RECEIVE IN
AN ACCOUNTABLE SCHOOL PROGRAM,

The school board should receive information of the
following type: '

1.

1Alkin, Marvin C., "Accountability Defined," in UCLA Evaluat%on
_ Comment, Vol. 3, No. 3, May 1972, Center for the Study of
Q Evaluation.
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information,
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INFORMATION THAT YOU <0 IHE COMMUNITY SHOULD RECEIVE (N
AN ACCOUNTABLE SCHOOL PRnamaM, o7

The commurity shouid reccive information of the following
type:
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SSL/NAC 4/73 ‘ COMMUNICATING ACCOUNTABILITY

WORKSHEET 2

Your group has been given a set of press releases
describing a ficticious school project. These releases
include information that is appropriate to the three different
groups. Read these releases and then, as a group, extract and
list below the accountable information that should be com-
municated to the school administration.

The following acccuntability information from the press
releases should be communicated to the school administration:

1.

3.

7.

What other information should be communicated to the
school administration, yet is not included in the press releases.

1.
2.
3.
4.
5.
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4/73 , BEST (il iiLnbLE COMMUNICATING ACCOUNTABILITY

"WORKSHEET 2

Your group has been given a set of press releases
describing a ficticious school project. These releases
include information that is appropriate to the three different
groups. Read these releases and then, as a group, extract and
list below the accountable information that should be com-
municated to the school board.

The following accountability information from the press
releases should be communicated to the school board:

l-

What other information should be communicated to the
school board, yet is not included in the press releases.

1.
2.
3.
4.

P

5.



JL/NAC 4/73 ' COMMUNICATING ACCOUNTABILITY

WORKSHEET 2

Your group has been given a set of press releases
describing a ficticious school project. These releases
include information that is appropriate to the three different
groups. Read these releases and then, as a group, extract and
list below the accountable information that should be com-
municated to the community.

_ The following accountability information from the press
-releases should be communicated to the community:

1.

4.

wWhat other information should be communicated to the i
community, yet is not included in the press releases.

1. —
2.
3.

4. 1007
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SJL/NAC 4/73 COMMUNICATING ACCOUNTABILITY

WORKSHEET 3

There are many different ways of communicating information
to the three different groups (communityv, school board, school
administration). What communication vehicles are most appro-
priate for communicating accountability to the school administration?

The following methods of disseminating information are
appropriate for communicating to the school administration:

l.
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SJL/NAC 4/73 COMMUNICATING ACCOUNTABILITY

WORKSHEET 3

There are many different ways of communicating information
to the three different groups (community, school board, school
administration). What communication vehicles are most appro-
priate for communicating accountability to the school board?

The following methods of disseminating information are
appropriate for communicating to the school board:

1.
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SJL/NAC 4/73 COMMUNICATING ACCOUNTABILITY

WORKSHEET 3

There are many different wavs of communicating information
to the three different groups {(communityv, school board, school
administration). Wwhat communication vehicles are most appro-
priate for communicating accountability to the community?

The following methods of disseminating information are
appropriate for communicating to the community:

1.

lolLe




SIL/NAC 4/73 Press Release

\
Doe School District

Date AUGUST 10, 1974

The Officé of Education, U.S. Department of Health,
Education and Welfare, Bureau of Education for the Handi-
capped, has just awarded a grant to the Center for the
Study of Developmental Retardation. The project is to
define a curriculum in physical education for the devel~
opmentally retarded children of the nation. The curriculum
will integrate all aspecﬁs of physical activity into a
life-long curriculum. The task force committee on Research
on the Handicapped is expected to work closely with the
project director.

Once the curriculum is developed, it will be field
tested in three different school districts: one urban, one
rural, one. suburban. Characteristics'of the children par-
ticipating in the program will be clearly identified and
measurable changes in indiﬁidual and group behavior will
be analyzed.

A unique aspect of the program is the inclusion of a
parent/community planning team to assist in the planning

stages of the project.

-
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v BEST COPY AVALABLE Press Rele

Doe School District
Date _ SEPTEMBER 15, 1974

Unique project for the retarded utilizes community
_survey.

The Center for the Study of Developmental Retardation
has just released data on their community survey. Hailed
as a "unique contribution to school ;ianning" by superin-
tendent Dr. Dale Barker, the survey was designc . to probe
specific goals that should be included in the recently funded
project to define a curriculum for developmentally retarded
children. Highlights of the survey include:

--a wide spread concern for the integration of

retarded children in community recreation programs.

--the necessity for a better understanding of the

physical achie&ément levels £hat are possible with
retarded children.

--the exploitation of appropriate work placement

opportunities for retarded children in the community.

.k k% Kk
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SJL/NAC 4/73 Press Release

Doe School District
‘Date OCTOBER 12, 1974

Teachers sf the handicapped in three different

- local communities have been participating in teacher
training workshops. The objectives of the workshops are
to increase the teacher's understénﬂing of the physical
education curriculum project that is to be implemented in
the district and to develop competencies in assessment,

| planning and evalpa;ing children's behavior and reporting
results to the project coordinators.

The purpose of the project is to improve developmental,
cultural and leiéure skills of the developmentally retarded
so that they can have a broad base of motor skills and
leisure activities to draw upon in later life.

One teacher commented: "I'm beginning to see that
physical activity isn't just something done on the playground.
It's applicable in math activities and in learning concepts
and it helps the children feel better about themselves. I
can't wait to try out some of the'modules--pdrticularly the

ones on rhythmical skills--my students need that.”

% &k %
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BEST GapY AVAILABLE
Doe School DDistrict
Date APRIL 9, 1uy75

Area principals woday visited the classrooms where
handicapped children ' Leen particinating in a project
designed to improv. thoin physlical activities, Prior to
seeing the children, »~.oh teacher had a chance to share
with her principai the date (pupil profile) on each child.
The teacher explained what the terminal objectives were for
each child, and exacily where each childé was performing in
relation to that objective.

Each principal razeoived a preliminary copy of the

Program Objectives *anuaxl which spells out in detail over

450 specific objoctive s “or the retarded students in the
progran.

One princival o -1 that he had 2 chance to observe

a skill building seosion during which each child was working

on develoring 2 pavr:o i 5xill.  Some were working on

apparatus to davelos ynnestic skills; some were working on

a

health fitress swill., ¢~ developr endurance, FEach c¢hild,
_however, was doinu som--hing differenc.
Next, the childron wut on costumes they nad made and

demonstrated a Iokk sinre: of Mexico.  {The principal was re-

-

¥

quested to pay 2 wmoost alnission!)  Scattered throughout the

room were waricis ar o oniacts dene in bright colors, and a

large Mexican f{lac.

One cf uwhe ovhe o toripals roocobtad tnat he had partic-
ipated in an =xoitin oL oI o morsestoes. Sl oin all, a day

Q. well spent. 1t
\ERIC . o
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4/73

Doe School District
Date JULY 15, 1975

Data on the results of a year long project to improve
psychomotor, cognitive and affective skills in handicapped
children have just been released. The project can undoubt-
edly be cailed a success, and plans are alreadf under way
to field test the revised materials and objectives in more
schools next year.

The reséonse from parents, teachers, administrators and
children ha§e beén Qery positive. Selected pieces of the
final report have been included here. The entire 286 page
document., including a detailed analysis of each child, is
available from the U.S. Department of Health, Education and

Welfare, Bureau of Education for the Handicapped.

* * k *

80% of teachers were very satisfied with the
*  curriculum

~61% of principals were willing to purchase and
use the revised materials the next year

95% of the principals and teachers felt the
objectives and goals of the curriculum
were met : :

83% of the parents of participating children
were able to see positive changes in
behavior : {

* * * *

(continued)

Press Release
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SJL/NAC  4/73 Press Release]

Doe School District

Date JULY 15, 1975
(CONTINUED)

TABLE I,

Rural Urban Suburban
Community Community Community
(n=21) {n=25) {n=35)
Average score on
combined* pretests 35 ' 30 45
Average score on
combined post tests 45 36 60
Expected score on
combined post tests 42 36 54
Difference between
expected and actual
post test scores +3 0 +6
Percent of pupils
who are:
above expectancy 70% 50% 80%
at expectancy 10% 10% 15%
below expectancy 20% 40% 5%
*inc. les measures of physical ability, independence ‘and
se_.f-concept .

*h k % k
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INFO - PAK #1
SELECTED READINGS

THE EDUCATION OF PARENTS

OF HANDICAPPED CHILDREN

CONTENTS

1 Chaney, Clara M. '"Tips From a Parent and Teacher" Indianapolis, Indiana:
Communication-Dissemination Center, pp. 7-12. '
This material offers some specific teaching technique ideas for parents

and teachers of Mentally Retarded Children. Suggestions include ways of setting
the stage properly in order to let these children learn and recognizing individual
performance levels. This material has been incorporated into the book, Motoric
Aids to Perceptual Training by Clara Chaney, and Newell Kephart, published by
Merrill Publishing Co. of Columbus, Ohio.

Title I, E,S.E.A. Handbook On Parent Councils. Columbus, Ohio: Ohio Department
2 of Education, pp. 7-10.
Parental involvement in school programs for disadvantaged children is dis-
cussed in this handbook. Specific ideas for implementing a program along with
various activities for parent councils are given. .

Demonstration and Research Center for Early Education, George Peabody

College, pp. 12-14,

The goal of this research center is to increase the educability of young
children from low income homes. This article discusses a program to involve parents
in the implementation of the basic goal. It gives suggestions for a classroom
based program coordinated by the teacher and gives teachers suggestions that have
been used for setting up the program. The article also describes the training
of parents in a home based program.

3Brown, Carolyn Sauders. (Components of Parent Training. Nashville, Tennesse:

Clark, Mary. ''Parent Probiems--Guidelines for Counsellng "  Lansing, Michigan:
4 Department of Special Education, pp. 1-2. _
This article presents guidelines for teachers working with parents of retarded
children. 1In addition to the guidelines it gives the teachers some insight into
the concerns and problems of adolescent retarded children.

Terdal, Leif; Buell, Joan. ''Parent Education in Managing Retarded Children With
5 Behavior Deficits and Inappropriate Behaviors," reprinted from Mental

Retardation, Vol. 7, No. 3, June, 1969.

This article describes a behavioral program in which parents are taught
to provide a special environment for their handicapped children. In each case
goals are individualized to fit the problems and needs of the child and family.
The parent is first encouraged to identify goals. These may include eliminating
inappropriate behaviors and/or developing skills in their child. Through demon-
strations by the Home Teacher and work with their own child, parents observe and
practice principles of reinforcement and shaping.

Schild, Sylvia. 'Counseling With Parents of Retarded Children Living at Home,"
6 from Social Work, January, 1964, pp.86-91.
This article discusses technigues teachers and social workers can usec
for helping parents recognize and covne with problems presented by a retarded child.
The emphasis is placed on dealing with the parents and their attitudes about the

child.
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Chaney, Clara M. "Tips From a Parent and Teacher" 1

TEACHING TECHNIQUES

pParents and teachers must learn to structure for their children until they can
structure for themselves. They must create controls until the child can control
himself. Each of these children can achieve and succeed if we are but wise enough
to set the stage properly. If you want the child to learn to identify forms

by placing them in a formboard, and the task is very difficult for him, you

don't dump out the whole set of forms and expect him to replace them. You remove
one and have him replace it. Remove one at a time until he is comfortable in the
task, then begin removing two, three, and so on. .

It is possible to structure and control almost any task. One of our favorites
is a pegboard. It gives us a media in which we can control the child and the
task, and convince the child that he can perform. First we must elicit per-
formance. The child must perform, for without performance there is nothing to
structure or control. The second step is performance upon command. The in-
structor says to the child, “Take this pag and put it here." We have #vcoun-
tered some terrific resistance and some real patterns of rigidity in this one
simple task, but the pegboard puts the instructor in control. If the child
doesn't follow your instructions, it is easy to grasp his hand, force h m to
take the peg, and put it in the proper place. After you have forced th¢ action
several times, the child realizes that he can do it alone. From this pcint,
you can go to putting the pegs in a line across the board. You can go ¢ ' to
making forms on the board, structuring each problem so that the child ca
perform.

There was a recent study done in the East on what makes a retarded child .er-
form best from the standpoint of successes and failures. The results shos ed
that a retarded child will perform best if he succeeds about 75% of the time,
and my first thought was, ig this so unusual? Don't all of us like to suc-
ceed about 75% of the time? 1If the task is so difficult that we are failing
at least half of the time, we will soon lose interest in it. If it is so easy
that we succeed all of the time, we will also lose interest. But just make

it tantalizing enough by 25% failures, and we will keep trying until we get
the task done. These children are, very normal in this respect. BAs you are
setting up tasks for these children, keep this in mind.

THE TOLERANCE LEVEL

There are three levels of endeavor involved in working with these children.
The first is the tolerance level. At this level, the child performs very
easily. As soon as the child reaches this level in any task, you stop using
it as a learning activity and transfer it to his playtime activity. -Cften
mothers say that when they work with their children, it's hard to -transfer
learning activities into play time. Remember to transfer the task before the
child becomes really bored with what he is doing. As soon as he can perform
a task reasonably well, let him use it for playtime experimentation.
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THE CHALLENGING LEVEL

The second level is the level at which the child is encouraged to give it
another try, and we call this the challenging level. It is at this level
that you set the stage from day to day for those tasks that you will push.
Here you will insist that the children perform, because these are tasks
which they can perform with a little effort.

THE FRUSTRATION LEVEL

The third level, called the frustration level, is the level at which the
child cannot perform because he is not now equipped to do so. These are

the tasks you must recognize and avoid. If you find yourself presenting
tasks at this level and realize the child cannot perform, that he is becoming
frustrated and so are you, don't set the task aside suddenly; simplify it.
Break it down to the point where he just adds the last stages of the task and
at least he will have had some measure of success.

These retarded youngsters are wise little people. If they find that you will

set a task aside when they say, "I can't," or "This is too much for me," they

are going to start using this excuse on more and more tasks in which they pro-
bably could perform. :

I1f they can gaet out of performing they will do so, because performance is dif-
ficult for them. You will have to be ever watchful for 'their escape mechanisms.
Often YOu must ignore them, for they will develop imaginary aches and pains. I
remember one little fellow whose arm hurt very badly. We said, "Yes, we under-
stand. Often we have aches and pains, but we still have to work." Thus we
worked through the aching arm all day. When he came in the next day it was his
leg. He complained that it hurt him also. Finally he got the idea that regard-
less of whether he hurt or not he was still going to have to perform, and he did.

THE MATTER OF OBJECTIVITY

This brings us to another point. Never say, "Do it for Mommy," "Do it for
Daddy,” or "Do it for teacher." We Qon't want the children to perform to
please us; we want them to perform because this is life. There are demands
that society will make of them. If they learn to perform to please you, they
can turn off the performance when they are unhappy with you. It gives them
another means of resistance. Remember to maintain an objective attitude when
working with these children. Study your child before you begin any special
tasks with him. Begin to think of him as a child instead of "my little dar-
ling.™ Try to look at your child as a clinician would; then it will be much
easier to make demands of him, because you'll know that you are doing it for
his future happiness. You must convince yourself that your child can perform,
and that he will be much happier once he does. All of us enjoy success, and
those children are no different in this respect. .

When you start working with the child do not say, "please," or "Would you
like to do it?" When you give him a choice he has the right to say no, and
you should abide by it. In the beginning simply say, "Do it. Here and now."”
That i8 all that is necessary, although you may say “Thank you" afterward.
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When you are working with your child, demand that he work. Command him to
perform, and try to keep as many of your commands as possible related to the
task itself and not to the child. Don't constantly call him by name. Don't
say; "Come on now, John, Johr do this, John do that." The child might feel
that you're heckling him. On the other hand if you simply say, "Put the peg
in the bo. rd," or "Draw the circle on the chalkboard," you are directing the
command to the task that the child is performing, and you will get much bet-
ter and much quicker performance.

KEEPING IT SIMPLE

Keep your commands short, simple, and to the point. Don't talk too much. I
know that the experts say our children learn from our talking to them, but I
feel that we often say too much at the wrong level. Anticipate the child's
need at a particular moment and answer only that need. One parent at the
Center mentioned that his son asks questions about everything he sees and
they answer very simply, but the next day he may ask the same question. As
an example, he said, "Down the street the;e is one of those little mechanical
horses that children ride. Each time we walk by Mike says, 'The horse?', and
each time I answer yes, it is a hcrse. What else can I say?" I commented )
that maybe the boy really wanted to make conversation about the horse, but he _
didn't know quite how to go about it. I suggested that the next time the fa-
ther might say, "Yes, that's a horse. What do you do with 1t?" They came
back at noon all excited, saying it worked. Fathar said, "We asked him the
question and he told us, ‘'You ride it.'" This was the first time the child
had ever added the second bit of conversation. Always before when he asked

a gquestion they had just answered it, so there was nothing more for him to
say.

If your child is in the habit of throwing questions at you, toss one back
to ham. If he says, "What are you doing?", say, "What am I doing?" He too
might be trying to make conversation and not know how to do it.

Communication is dual. If these children are having difficulty speaking,
they are probably having difficulty receiving. Too often a command is
followed by superfluous words such as: "Come on. Why don't you do it?
Look, it's not so difficult, just put it in here." By the time the child
gets through to the last word you've spoken, he has completely forgotten
the original instruction, so performance is impossible.

BE POSITIVE

Give a simple command and wait. If the child doesn't perform, give it again.
If he still does not perform, repeat it the third time, as you move him into
the task. This is one of the reasons for starting with motor tasks. Almost
any time a child refuses to do a motor task, you can move him into the task
physically. If you have a child doing Angels-in-the-Snow (a task in which
the child lies on the floor and moves an arm and a leg on command), and you
instruct him to move his leg, but he refuses to move it, you can easily grasp
his leg and move it. I have found.this quite effective with older children,
especially boys, to say, "You move it or I'll move it for you.” They don't
want me manhandling them, so to avoid it they will at least try to perform
the task.
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Let your v e carry confidence and expectancy when you are working with your
child. Mcthers often have difficulty here, because they have seen their chil-
dren fail s~ often. When a mother says, "Johnny, do it," she says it with a
hopeful tcne in her voice, and her lack of expectancy is evident, If father
says, "Maricn, don't go through that door," while he walks toward Marion as
fast as h: can, Marion knows that he is coming, and he knows by the tone of
his father's voice that he did not expect him to stop. If you need to work on
this type of problem, when vou say, "Don't go throigh that door," be sure that
you're clonse enough to the door that you can prevent the child's exit. After
two or three similar successes, you begin to gain confidence, ~.d the child
understands that you are serious. Then you can from a further distance say,
"Don't go through that door," until finally you can say it from across the
room. and ~xperience immediate obedience. You have to train yourself to speak
in an authoritative voice.

IN CONTROL AT ALL TIMES

when you are working with your child, your voice should be quiet and author-
itative. The more you raise your voice, the more excited the child will be-
come., I cecently observed a teacher who spoke to her children in a very low,
soft voice. The children had to listen to hear her. She gave a command
softly and then waited. 1If necessary, she gave it quietly again and waitead.
If there was still no performance, she forced obedience. The children soon
learned tc listen to her, because they knew she would not raise her voice or
give added clues once instructions had been given.

Initi.l work with your child should involve only short time periods. adhere
to a schedule, so that your child will become accustomed to performing at the
same time each day. As you advance to the point where you can work with con-
fidence and the child realizes that he cen perform, lengthen the work periods
and apply the above techniques to the activities of daily living.

During the initial work pericds, be vigilant to prevent the child from gain-
ing control of the situation. Remember that you are to structure the task
for him, give the commands, and demand performance. You will find that the
child will use many methods to avoid the task; however, you must recognize
his methcds and overcome them. *

GROUP ACTIVITIES

The teaclier working with a g"mup of children can use circle games, obastacle
courses, r ~ven a game of follow the leader across the mats using different
ways. There are fifty or sixty ways to cross a mat, and what is easy for
one chile mav be a learning experiaence for another. If you find it hard to
believe, get a group of adults together and see how many different ways they
can find tc cross a mat. By using the problems that you use working with
the children, you might introduce a new type of party game. See how many
variations the adults can come up with, and then help the children learn
what they have discovered. :

You don't want to teach the children to do a specific task in a specific way,
so- instead help them learn to do each activity in many ways, so that if they
are called upon to perform a learned task in a slightly different manner, they
can adjust and perform. Try to work out as many variations as possible when
working with a child, but don't let him change the task unless it is a "fol-
low tr2 leader" uvve situation and each child is to take his turn. :
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ADDITIONAL POINTERS

If a child is almost ready to perform and there's Something holding him back,
a quick "now,” or even a quick swat will sometimes solve the problem. Only a
quick swat can carry the element of surprise needed to get the results that
you want. Don't spank and don't use this technique too often, because once
it loses its startle effect, it becomes useless.

Do not give the child a choice at any time unless you intend to abide by it.
Chioices are not a good idea with these children, because a choice usually
involves the time element. If you say, "If you do this, Johnny, we'll show
it to Daddy tonight,"” or We'll go get an ice cream cone," Johnny will prob-
ably want the ice cream now, or he will want to show Daddy now. These chil-
dren have difficulty recognizing time variables; to them there is only now
and the distant forever, no in between. A threat to spank is also ineffec-
tive; how threatening can the future be when there is no future?

KEEPING ONE STEP AHEAD OF THE GAME

When you tangle with the problems of hyperactivity and distractibility, you're
going to have to think faster than the child thinks. You will have to antici-
pate the child's move before he makes it. 1If your child is one who slides out
of his seat or makes a dart in the opposite direction, watch carefully to see
when the child begins to make the move. Move in and stop him before he is out
of his seat. Once he is out and gone, even if you bring him back, he has won
the battle.

One little girl was unable to resist feathers on hats during a time when most
vomen wore feathers in their hats. The child would sit in church and grab
hats before anyone could stop her. The mother began sitting next to her
daughter where she could feel her arm as it started to move. She would then
thrust her hand out in front of the child's arxm, thereby preventing her frcm
stealing the feathers. The child's habit was soon proken, because her mother
had wisely discouraged its practice from the beginning. :

RELAXED ATMOSPHERE

Teach your child to relax, and help him leayn to laugh &t himself. Let him

know that you don't mind if he makes a mistake, but encourage him to try a-

gain. Do not drill while you're working with your child; don't make him do -
the same thing over and over again. The first and second time that a child

performs a task is the real learning activity.

LEARN TO RELAX

Mothers and fathers must also learn to relax. This is probably the biggest
order of all, but there is no group of children in the world who react to
our emotions and our tensions as these children do. Occasionally a mother
will complain that her child is in a bad mourd, and later admit that she was
upset in the morning, but she settled down after her morning coffee. How-
ever, it wasn't so eas, for her child to settle down:; he kept building
tension all day. .
' 1075
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Try to keep the home situation relaxed. I think one of the most difficult
times in the home is when everybody comes home from school and work in the
evening, for at that time, the excitement and tension in the home reaches
its peak. If possible, the child should be taken for a walk to get him
away from all the confusizn, and to give the other members of the family

time to settle the atmos: her?. This would enable the entire family to
spend a more pleasant ev-.aing at home.

SUMMARY
Children with learning oottt can ‘earn meore adeqguately than they are

now learning. Each 3% them ran experience learning now and for many
years to come. uur problem is not teaching them, tfor I don't believe
anyone ever really teache: children anything. Cur basic concern is in
setting the stage properly in order to 1ot them learn. This is what
we must do for retarded i ldren; we must learn teo think and feel as
children. We must try vo understand the problems which they encounter.
If vou keep these suggestions 1in mind, I think you will find that you
can help these children learn to adapt and become useful members of
our society.
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Title I, E.S.E.A. Handbook On Parent Councils.

Organization

As soon as the council is established, some type of crgantzation needs to be
adoyited. The memhers themselves should decide the kind aud number of officers
and committees they need. Until a definlite organization has bean established,
the group may gelect a temporary chailrman to see them through the initial setps
of organization. Roberts Rules of Order can serve as a useful resource document
in establishing the rules and procedures of the group.

Among the first considerations of the group would be the following: selection
of a chairman, tenure of members, replacement of members, attendance requirements
of active members, and an organization structure for the group. While many models
of this last item exist, the group may wish to consfder the following as an
initial struacture:

1. A.chairman

2, Assistant or co-chairman

3. Recording secretary

4, Committee chairmen in such areas as:

8. Training
b. Parental involvement activities

¢. bata collection

d. Evaluation

Activitiea

The activities of a council are very closely related to the responsibilities
which were discussed in an earlier part of this handbook. For Title 1 purposes,
certain activities are spelled out in the regulatious for the parent councils.
They include:

1. Involvement in all stages of planning and development.

2. Involvement in operation of programs.

3. Involvement in the evaluation of programs.

4, After consideration of data, the making of recommendations concerning
needs of children and programs available to meet these needs.
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5. Reviewlng evalvation data.
6. Commenting on erolte s {ons when submitted,

Besldes these gpecif:. - i.: :iss, a pareat connct) weuld also be sxpected
to:

i. Participate tn ii¢ «ivcctinon and coordination ¢r all parental
invelvement aerf-iii.s.

ro

Participate in rue plonndng of any tralning pooprams fer parents.

Advise on dissemination activities, especially when direcsed
towards parents.

R}
B

4, Particirate in the gathering of data on children to be served.
1]

To fulfill its responsibllities and to perform ite functions, the parent
council has definite support needs.

The first of these needs is information. The local educational agency is
responsible for inir{ating, conducting, and promoting an affirmative information
program for the members of the group., The information required would include:

1. Data on the lorcal educational agency as a systemn:

a. Structure an' organization of the school system
. Selection ani tecruftment standards for school personnel
¢. Schocl nutdget

2, ditizen involwemaut :n othe: nregrawme auch as Model Cltles,
Yiead Start, wto. ‘

3. The decisicn-making process in tha school system.
4, The local comnunity as viewe.d socially and economically.
9. ‘The purpose and historv of the program in question.

6. The law and repulations (federal, state, and local) which affect
the program.

7. Past project applications and their evaluations.

8. Curren! project appiwcailions,

W2
i
[~
r
[=4
-
il

»lanz for the rrojram,
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10. Description of the planning process, together with stagee and time
wchedule of the process.

11. Data concerning needs of the children.
More specificallv, the parent council should know:
1. How Title I children and schools are identified.
2. The numbers of Title I children énd schools and their needs.
3. The priority listing of needs.
4. The alternate approaches to meeting those needs.

5. Other programs (federal, state, local) which can be uged to
help Title I children. ‘

6. Type and number of personnel needed.
7. Faéilities, supplies, and material available and needed.
8. Budget requirements for program.

Aa well as information, these activities require the pteaence of certain
gkills such as:

1. Ability to participate in the group process.
2. Ability to perform problem-solving and decision-making activities.
3. Leadership skills,

The presence of information and skill needs such as these immediately
raises the importance of a training program for the parent council. Ideslly,
the training program would consist of an initial orientation session backed
by intensive follow-up sessions held in situations removed from interruptions.
During these sessions, the wmembers should gain a general understanding of the
project and take part in a workshop on decision-making.

Because parental involvement in education involves a close working relation-
ship, aome areas of traluing should provide for joint participation of council
members and school personnel.

School staff members should take advantage of the opportunity to relate
more directly with parents by serving as discussion leaders for some of the
training sessions devened to subject areas in which they possess special
knowledge. Schonl board members could also participate in this way.

The joint tratning sessiong might require outside consultant support, but

should also tap the knowledge and experience of parents, other lay citizens,
and the school =taff.
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Some of the techniques for group training might include condensed readings,
case studies, role playing, small discussion groups, audio-visual techniques,
special exercises, speakers, student ideas, freguent visits to classrooms, and
panel discussions.

Training should he a long-term, on-going process. School districts will
differ in the degrec and kind of involvement that has been achieved. Therefore,
some school districts wiil have to start at the beginning; others will need to
broaden their concept of what is involved. Additional training needs will
suggest themselves as the program pregresses.

Training sessions must be scheduled with the availability of the partici-
pants in mind. All the sessions need not be conducted in the schools. Fre-
quently, a location in the community -- some place which represents neutral
territory -~ is a hetter setting. Such cholces will help to rainforce the
partnership idea and make easier the rqdefinition of roles.

Apart from information, skills, and training, the parent council will also
have support needs in several other areas. It may be nucessary to have some
secretarial assistance, a meeting place, translators for non-English speaking
parents, suggestions for speakers and consultants, etc. The local educational
agency must be prepared to provide this kind of staff support to the council.

In some instances, the support need will take the form of a financial
expenditure. Examples of items which could be justified from Title I funds
are: tulition and registration fees for workshops and conferences, the cost
of providing meeting facilities, equipment, and supplies, and expenses incurred
by the local educatjonal agency in connection with visits by parents to Title I
schools. Title I funds may also be used in the form of direct payment to
members of parent councils for expenses incurred for transportation to and from
meetings, babysitting fees, and direct expenses incurred while visiting Title I
programs.

Reimbursement for loass of work to attend meetings is not an allowable
expenditure from Title U funda. Membership on a parent council should not be
equated with, or allowed to become, a substitute for regular employment.

In justifying the expenditure of Title I money for parent councils, the
basic consideration should be the fasilitation of proper functioning of the
committee and the avoidance of hardshiips that would otherwise be imposed on
members of the council 1if the prcposed expendfitures were not authorized.

It should be noted that any expenditure of Titlea I funds must he included

in an approved budiet. Proper documentation must .be made to justify each
expenditure.
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COMPONENTS OF PARENT TRAINING

Carolyn Saunders Brown
Demonstranon and Research Center Tor Earby Fducabion
Ceonee Peabody Collepe. Nashiville, Tennessee

DARCEE. the Demonstration and Reseanch Center for Farls Fducation s 0 unit of the John ¥, Kennedy Center for
Research in Fducation and Human Deveropmeni. Jocated at George Peabody College i Nashaatle, Tennessee.

The children we have worked with, boith i the home and i the classrooms e bicddopically intact. they have no gross
organiv malfunctions. The only “exceptionality ™ which can e ented iy the Fact that they were, and are now, all from low
income hones.

EE seems abvious, but s stll iiportant 1o state, that poor peaple lack many ot the resonrces which sre present inand
available 1o middle and upper income groups. The lack ef sutficient resources can have drastic effects on lovs income families.
Several studies have validated the diproportionate percentage of these children who exhibit comniutiication: problems.
Communication skill development has heeu a mator fovus of our curriculum. Our program. however,-hias been much more
inclusive, Our central mission at DARCE has been and rensuns to be, to improve the cducability of young children from low
income homes. Our overall objective, for the child hus been “socalization tor con »etence’ -the development of cognitive,
affective, and sovial skills. This work has haturatly included involvment in the homes. We helieve if any substantial, sustaining,
differcnce is to be mude. then it is through this transactional approach. -

This approach is built upon the maodel i which the idea is to train the parents to provide experiences for children which
will promote their growth and development. Living in poverty penerally means that most of ones limited ¢conomic and
intelicctual resources and most of ones energy 1s directed towards Keeping body and soul together. The remuarkable thing is
the amazing strength that so many peaple biving in poverty manage ta possess in such extremely timited hite conditions, We
try to build upon this steength and help parents Lake advantage of some options from which they see themselves as being cut
off. E

It is from this key notion of maximizing the options open to parents tha: our work has emphasized two iniportant roles
for parents: 1) as teac..ers of their children and ) as the behavioral change agents tor their families in general.

I would like to now describe three of the programs conducted by DARCEE which deal with parent training. First. we will
explore a method in which parents were worked inta a classroomn based program for preschool age children. Then we will
consider 4 program tor preschool age ciuldren and therr younger siblings conducted solely in a home setling. Third. we will
review a home based program involving mothers and their infants. (aged eight to eighteen months)

A Classroom Based Program

Qur programs have been organized so that parents van start with thongs that they can do They then proceed ta work vn
more ditficult shills depending on the reachuble goals which have been set for them. In ather words, the program s caretully
sequenced  The expenences which e provided tor the purents are arranged inoan order that moves from easy to dittieult
skills. A sequence might look sometlnng ke s Dy obaerving, 2) hmated teachig responsibility, 31 increased teaching
responsibility. 41 compiete teaching responsibiiny )

The starttng pont of one study was The darkened observiation booth at our Eurly Training Center with its one-way vision
sereen. Under the direction of Mrs. Detla Horton, the parent worker, the 20 mothers started coming to the center one
mosning a week just alter school upencd The mothers came in groups of four. Their Ciest job was learaing hew to observe, far
a first. each mother had eyes only tor ier own Cild They were apprehensive or even embarrassed when they saw o daughter
afraid, or a son refusing to participate in classionan social situations. such as snack time  Phey hoped that the child would
know what tordo. Mre Horton had to teadh thein to see the classtoom as @ whole aad 1o see how teachers could modify the
behavior of tho dluldren and credte s chimate s wineh learning could and does tike place

The mothers Came 1o understand the porposes and goals of large group activibes  many were astoanhad to see children
change betore therr eves 1ato attentne aod anterested pupils They came to understand the reasen behind the grouprog at the
small tubles, where activities aie phanned dor indvaduat necds  Fhey Rad smallb-graup acovities of their own in the conference
room of the frwming center where they were taught how o use such clementary matenals as puzzles and peghoards. They
learned to role play assuming i turn the part of children or teachers in the classroons. They learned to ask appropriate
guestions and where to find the answers in books or experience. During all of these activities, their involvement was
encouragued by Mrs Horton, who devised various ways of rewarding them for gouod performance. One example of 2
“motivator as Mrs Horton bked toocall o was an outline of the human body. Designed for schievement motvation. the,
chart was blocked n part by part hoad. Lo ar et for each mother, as she suceesstully completed part of her work. A the
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cinldren i the chassroom broaaeasd then knowledpe of the civitonnens sdad e motlicns Far esample ahen the chotdien
stdied g ot the et socand e mothers, They went on tiekd taps e s grouap ca worth the chiddien They went o
muscdtnis, to pirhse and other ooy taciiiies nany of theoy had ness ised betore bike the s hiddrens they tesrned ey
to use the public braries of the vity Both Mres Hotton and the teacher e oataged micracion wath the center by mating
mothers to sapecidl occasions sach as g HLioween pari

Mathers were ghve assigioseats to do with then children m thean beese o B presence of thie vonger stbhig was NITYSVIRN
encouraged. The intluence of the mother's traming on the younger bbb hus been one of DARCEES miga concerns We
have called this vertical ditffusioar™ g Label we have used tor the chiecrs of banmnme that uy sproad wathim the tanily

After several months ol these diverse activities the mothers were mtmduced to the cinsroom as pariapants, at hint,
durimg snack time and later m Gige group or selected activities nme. At nsl they assisted the teachers, then they gradually
aceepted increasing Foles of Fesponsibibity . Sometimes. the mothers shaned responsibility i paies. noselected scuviny time,
atten the mothers read books e the children The chiddren could choose wincdt boak ey wintted ta hear. Knowmg how 1o
read @ hook e Child s an vportan sl and not so casy as ot might wenr At the oulset, nnny had neve read to the
chitdren, and were, moreover. shy and irettective when doing so. We Toand reading 1o be one ot the most valusble
inexpensive learming activities that coutd bhe carried on in the home. §t v good traning 1in verhalization and encoursgees
interaction between mother and chuld.

Through this program. the nothers learned to observe, diagnose learimng needs, and facilitate skill development in young
children. Simultancously. there was a good déal of cognitive and affective growth for the mothers themselves,

In Home Prograin with Preschool

The sanmie principles of seqnence and gradualness discussed in classroom programs apply in home visiting programs fhe
segiience nnght be as follows (11 Mother is very dependent on home visitor A strong onc-to-one relationship exists. (2
Mother is slightly less dependent on the home visitor, (3 Mother s more tdependent. (4) Mother s independent.

Building 4 strong relutionship between the mother und the home visitor 1s vital. This means that the home visitor Is o
friend who hstens and understands but, at the same time, does not pity or coddle the mother She will not do things for the
mother. Through thewr friendship. the home visitor hielps the mother tearn to do things for herself. She contines her support
of what the mother is doing. but she does not tuke over what the mother s doing. We helieve this type of relationship is
extremely tmportant in helping the mother develop a “can do' attitude. The mother gainy more vanfindence in what she can
do as the homte visitor allows her more and more opportunities to do what she can do by herselt. The home visitor has to hea
sensitive person who keeps her eyes und cars constantly open to learn more ahout the mother and how she is progressing

We have met with our motliers oile hour a week in their own homes. At the begraning ol the hour’s lesson, the mother
and the chid perform a task that has been reviewed during the week. The home visitor conducts the lesson, which usually
includes i action singmg game s not upncommon tfor other childien  erther members of the family or aeghhors to sitin
ind enioy the tun, Sack partic:pation sometines etfects children outside the Timily and, i osuch g case, we have an exampl
of “horzental dittusion™  the ettects of intervention bewng spread within the nnmediate comn oy

Readtng a storv s orten g pert ot the hour The home visitor i this ianner serves as a moded for the mother. wha soll be
assigned book reading duning the week, Atter the book i been read. arelevant activity nny tollow. No oppurtunity is fos
to review the aumbers and huds ot characters, the seguenee of events o the stary and the colar. and shapes that were used
e home vistor mahes g special erftort tointegrate her intervention sirategies (nto the atready  established  Fome
sttugtion Poth patally and temporadly. Fhe teachig matertals used e often common houschokd stems. Her visitis take
place ot o tine when o s comventent for the mother. Every etfort s med at muking the mother’s involvinenr with our
program g helponot a hindanee.

O ast sy g morhier ecaer vonh dorg the seheduled tanes Bthe tather s liosne he e aelconosd -at e Trvhe
achahy e e the fevei ol v creer anemshers o thie banndy the ome seoor turshes e woobs sadable ma snads utias
plastic Bloc ks ilat can e dhreadad onostimg. b e home classtoonr thee home sisttor proods con mas s learntne by
the parent and taget child st e exiimg other imembers of the ity

Subseguest fessons an e ome engble the home vistor to deal with the mother's mdivideal problenes one nay need
turther sistruct 0 an kow to rotvate her cifdien: another may necd extrr practice i readig buoks or working with

numbers

Phe goals tor e e Lot bonne are idential o those tar the clasaroom mother PO O TR IR YT SENRIT T S EX YA B

TIUE e oG OO C LT g Il ey
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In Home Program w.th Maothers and Intants

W have recently hmshed extending downward our home siitor program with preschoolers 1o work with mothers
and ther infants sped % months to 15 months Beginging this early represents a truly preventative approsch to working
with childien who may Later develop cdacational difticultties Within the next several months we shall begm a program workmg
with toddivrs in multiple chiald amaties as an exteusion of this work.

In the infant study, motor development and other aspects of phvsical growth such as crawling. walking, teething, growing

~of hair, etc. were observed, and, where posaibic, facilitated. Commercially available toys were carefully selected so they could

provide the most appropriate stimulatinn. One exaniple was the Busy Box. A wide variety of fine molor skills were needed

';.‘; tor this very popular toy. While the children explored. the mothers were encouraged to say action words (push, pull, tura.
" spin. slide. pull open. dial) as well as to state the names of the ohjects. At the same time, ¢mmphasis was placed on home made

materials and retrieval items that could fuster development. Different sights and sounds could come from 4 juice can covered
with contact paper, and filled with paper Jhips. The infant shook the can to see if il contained some interesting sound or to
see if it wus empty.

A great deal of eye-hand voordination 1s required on the part of the infant to use the wooden peg bench. and the infant is
abie to hear the pounding sound of the knock on wood. The mothers became more physically involved as they became more
secure. In training each mother, the home visitor systcmalically elicited increasing involvement of the mother in the conduct
of activities until the mother became independent of the home Visitor in serving as an educational change agent for her infant,
‘The home visitor suggestcd activities that were feasible in the context of the household routine and the life style of the
family. Activities were planned which were compatible with the amount of time and money that were available and activities
that could involve several members of the family. Outdoor activities were designed to perniit the infant to explore in his yard
and gather leaves, sticks, rocks, grass. dirt, and flowers, in order to examine things from the outdoor environment. Each
infant had a picture card file of objects cut from magazines and put on § x 8 index cards by his mother.

Mothers were trained in reading a book to a child, and in pointing out the pictures to the infant. Conversing with the
infant was continously emphasized. The mothers found that there are innumerable ways of soliciting and reinforcing infants’

verbalizations that foster language development.

The focus of this particular program was on infant growth and development in terms of gross-motor development,
fine-motor development, cognitive growth, Lingnage development, and personal-social competence.

In conclusion, I would like to*tomment, bricfly, on the role of the parent trainer. As vou have seen, our parent trainers
have in most instances worked instde of the homne. We have referred to them more often as home visitors rather than parent
trainers. The parent trainers are bachetor degree level people whom we regard as professionals. We have also used para-
professionals in other studies. The pargprotesvaonals have been parents from the originai study who demonstrated both the
desire and the competence (o move into this role. Whether professional or paraprofessional, the role of the home visitor
fequires a unique comhination of characteristics and competencies. The parent trainer is a resource teacher. a model, a rein-
forcer, an organizer, a friend. and & confidante. Mrs. Hardge, one of the original parent workers, often refers to the very thin
line one treads upun when venturing into the territory of the home. Often the parent trainer must make decisions on the spot
which nave far reaching repercussions, These are the considerations one must make when selecting staff for this very
important position,

I have described an approach for working with parents which we are quite excited about. The following DARCEE
publications are available upon req test. From these materials, one can gain a more thorough explication of our approach.
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DEPARTMENT OF LEDUCATION
Lansing, Michigan

DIVISION OF SPECIAL EDUCATION

PARENT PROBLLEMS -- GUIDELINES FOR COUNSELING
1Y
HARY CLARK - BELLEVLE Stiiont,
Detroit, Michipan

N

I have had many conversations with parcents who expressed deep and anguished
concern over the problems tliey were facing with their maturing, retarded child
and were desperate for guidance and information. The sudden realization that
the child was reaching maturity with little or vo understanding of the physiological
changes taking place and no notion of how to appropriately control the sex drive,
posed a real dilemma for the entire family, and often resulted in serious school
problems, with the fear that:they would spill over into the community. I would
like to share with you some of their concerns and guidelines that I have found
useful in counseling with them.

PARENT CONCERNS

1, How to impart information that will help them to handle aggressive sexual
behavior that may have yrave consequences.

2, Lack of sophistication and vulnerability in heterosexutal situations.
3. Influence of dating sihtlings.

4. Inability to understand and connect the sex act with pregnancy and its
social consequences. :

5. Frequeéncy and intensity of masturbation.

Parents of children whco were retarcded with no physical stygmata and who were
functioning at the upper limits of their classification had further concerns:

i
6. Lack of choice in dating partners.
7. Marriageabilicy of child.
8., Opportunity for the exprussion of sexualily cither in or outside of marriage.
9, Lack of birth control information and how to usc it.
GUIDELINES

If a good relationship has been e¢stablished between the child, his parent,
and the teacher, the teacher will be the one most often approached for guidance,
since she 1is the one who will have the most continuing contact with the child
beside the parents. However, it is important to remember that you cannou
"give answers" but, you can help a parent to "think through' a problem. You

cannot kriow the imtimate family relationships and what influence they might
have on a given behavior problem.
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Be empathetic., Realize that parents of 'mormal’ children also have their
sharce of problems concerning sexual cthics, but that retardation is an
extrda bhurden for the pareut,

Recognize the fact that the parent is going to be involved with his child from
his own point. of vicw and from within the tamily's own belief structure.

However, cmphasize the fact that {f the child is cxpected to bcecome a part
of society, on any level, his acceptance by othery will depend almost
exclusively on social behavior that does not deviate trom the social norms,

Help the parent to realize that acceptable behavior cannot be acquired
in isolation. The child must become a fully participating member in the
family constellation, on his level of competence, before certain ccdes of
conduct can become important to him.

. i
Be familiar with materials that can help the parent undcerstand phases of
development so that he is better equipped to impart information to his
child.

Be familiar with agencies to which you can refer a parent who needs help

with a probiem that falls outside of your area of competence.

. ! . )
Parent meetings are an ecxcellent vehicle for sh3§ihg information and
many times can help to give direction to a parent who is experiencing_
a similar problem. Howcver, some parental problems are of such a ) e
personal nature that the parent may not want to share his problem. It'is
extremely important to be sensitive to such a situation and to plan time for

an individual conference.
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Parent education in managing retarded
children with behacvior deficits and
inappropriste behaviors

’u january 1967 a hehavioal pro-
gram was initiated at the Cripplel
Childien's Division of the University
of Oregon Medical Schoal as pint
of i medical-behavioral-cducational
ilot project in mental retardation.
he behaviaral aspect ol the pro-
gram is designed to train parents ol
retarded children in inethods of:

l.accurately observing their
vhild's behavior and their own
behvior;

2, eliminating problem vehaviors
wt howme: o

3. buildivg ap in their child ap.
propriate behaviors  in arcas
such as setfhelp, verbal comma.
wicatian, sociad interaction aad
cmotional  rections 100 Sress
situations.

Additional-aiis e

1. o determine whether any gene
eralities van be valid as o types
ol problems and extent ol deh-
cienvies telative to parent rep-
crtoiits  in handling  retarded
childien;

S0 arain penonnel of varous
disciphinesin olservational tech-
nigques and brhavior  dherapy.

(K]

The present paper describes a pro-
gram. in which rinees were in-
volved in all phises- of - operation,
i anadysis, and veatment plan.
ning and implementation,

Q
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Staff and Facility

At present the stafl consists of psy-
cholagist, speech pathologist, social
worker, public health nurse, occu
pational * therapist, physical thera-
pist, research assistant, and special
achievement teacher—all either
trained or receiving training in the
use of operant techniques.

The Lu'ilily includes an observa-
1tion room, a playroom with o one-
wiy window, two office rooms for
interviewing  parents, a  physical
therapy room. and an occupational
therapy room. Observation s also
done in the child’'s home.

Conceptual Framework

‘T'he child, oy be accepted in this
Lehavioral-educitional phase of the
progran' mast have first undergone
an  intensive  multiple-disciplinary
diagnostic program. Children previ-
ously diagnosed as retarded attend
the medical diagnostic program in
groups ol ten for twa hours each day
{or four weeks. During the four
weeks, tiey are observed by a pedi.
atric nurse and other staff as they en-
gage in group activities structured
by « special achicvenent teacher.
‘I'hey wre taken trom the observation
room 1o undergo nenrological, pedi
attic. evthopedic and dental diag:
noses and treatment for any physical
problems such as seizures, dental
problems, nutritional problems, and
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vissal and hearing problems. They
me alwo evaluated by standard psy.
chological, speech, occapational ther.
apy and physical therapy evaluation
procedures. At the end of this period
the stalt confers with parents to in-
forgn them of the findings and to
make  recommendations  for the
child's schooling and continuing
medical and dental care. The goal
is to assure that each child is func
tioning in an optimal health state.
Selected  children with the most.
severe behavioral deficits or the most
markedly disruptive behaviors are
seen in the behavioral phase of the
program.

Typecs of Behavior Treated

Behaviors explored in the clinic
include deficiencies in self-help skills
such ay dressing, grooming. feeding,
toilet care, and deficiencies in spceci
and lunguage such as vocalizing in
jargon rather than in already ac-
quired speech, echolalia, and low
rate of speech. Inappropriate be-
haviors are varied but have included
tanwaniing, hiwing  children. and
even such extremes as pulling eye
glasses in garbage disposal units,
smearing food on walls, etc.

I each vase the therapisty abserve
the child closely, pinpointing exact
behavior, the context-in which thes
occur, the current  socil  conse-
quences, and the possible competing
responses.  Potency and variety of

MENTAL RETARDATION
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avarbleble resndorcets e assessed in-
dependentds T he proceduae is based
on opcrant - prncples: Skinna
(1938), Bijou wand Baer (1%il), Hol-
Land and skinner (1961).

Enlisting Parents
as Covoperative,
Effective Therapists

The parents have come in with 4
plea lor help. Fhey hind that they
cannot hidle their child in certain
situations, Discipline nay be a prob.
lent. Spevifically, when they see that
their child is Licking in many arcas
ol perlormance. they become worried
and seek helps Their child's be-
has jorad problem and "or defidiencies
masy have cicheyr oncluded the child
from school  programs “or seriously
intertered with the child’s progiess
in schoul. For some families a major
portion of activits and time is spent
in atiempts to cope with their child's
behavior. They mav even have cur-
tailedd normal social activities be-
caust ot embarassment ove; their
child’s behavior and their inability
to cope with it.

The tinic requires parental par-
ticipation since changes in the child’s
behavior are dircaly related 1o
changes in parental management of
the child. Improvement in the child's
behasior will in wrn reinforce the
parents’ auempt o try new ap-
proaches and responses o their child,

Interview and Observation

Parental participation in the pro-

~gram begins with the inital inter:

behavior serves as one basiy !

Q

view. They are encouraged to report
to the staff their concern about their
child and they are asked o report
situations in  which problem be-
haviors occur and to describe how
they handle them, The firstinterview
also provides an opportunity to ex-
plain 10 the parents the need for
clinic and home observation of the
child's behavior.

The parents’ report of their child's
thic
development of the parents’ own ob-
servational <kills; i.e., staff observa-
tion and their own observations later
in the program (an be mpared
with their initial report. Their ver-
hal 1eport does not serve as a binis
for giving guidance on child cne
and numagement,

JUNE e (989

RIC

Aruitoxt provided by Eic:

More specitically, when first seek
ing help, parents gy be able v wee
quite dlealy what their chilidven ae
doing prut of the time, but they oo
nor have o dlear overall piome,
They ure gencrally ~o concerned
about specific nuisance behiavios
that they frequeatly fail to recogne
significant griny in adiptive skills
that are possible tor theiv child Fos
instance, o child wha st the age of
lour contines o be spoon fed by
his “mmother, . may  oconionally puot
some toad in his mouth, the paent,
never haveng oken doun the proc
ess of learning to cal into sinall steps,
does not e this as an approsiu
tion but only as i inessy habit ol an
uncooperiative child, Aln, lew pae
ents recognize i relationship benveen
the child’s behavior and then e
sposse to it

Clinic Observations

The sering cvent or context an
which behiavior problens ocom can
be 1eplicated inaab session, 4o tha
the child's behiaviors can be abnerved
as well as the parent's 1espanses 1o
the child. For exinmple, a child
scream or cry when his mother gives
him o comumand or fall on the {loor
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and bang his head when ashed o
qurestion: he nty hiv the parens, o
knotk oser lurnitme oo the puaem
reads atone, but nat winte the dhild
pliys with her O1, he may poke an
other child who is 1eceiving parental
attention. These behaviors can be -
replicaed by insttocting the paent
to give o comunumd. sk guestion,
vead to the child, plas with the child,
o pead alone and not sespond o the
chibd, cres T this wan, observadions
can be vide as o the specifie cone
test o wheeh certain beluavions oc-
cur, s well o the remdorcas tha
maintain those behaviors, :

A L session abso provides i op-
portunity 1o evalivne the poicney ol
parental attention s areinforcer fos
the child, This is accemplished by
observing the play behavior of
child qond maodhua and eecording dara
regarding hequency aed o duration
of a parncubr aesponse s T
could be time spenr plaving with o
peaticulat 1oy, time spent in one sec-
tion of the room as opposed 10 an-
ather, ¢1e. The mother is then an
sttt to qespond 1o the ondd
whenesver sospecihed behavionr accans
and 1o witlthold sesponding when
any other behavior occnts, The pan
ent iy abse told that when she does
respond she should by 1 enconnage
the chitd by joining him in he ace
tnity, commmenting on whin he i
daing, and sveiding aindzing the
cliikd on giving him verbal divections,
Vrer schont ive minures o oresersal
techigue s emplned in wlids the
origind v acinloroed heluvior is pant
ou extincdon (the mother s in-
straeted not 1o respond o the child
when the behavior appear), and o
ditlevene play bebavior receives -
tention hom the mother.

In this way 11 becomes  dlear
whether the parent’s atention is res
inforcing to a child; ie.. whether,
when dhe parent atended verbally
ar by smile or toudh o one behavior,
this hehavinr continaed or increased
in frequency. §n most cases @ morh.
et’s talking to a child while be i
doing a4 puszle. forinstince. s
enough o insure that he witl sy
with the pzede, 1 he shito o shwe
does not, he will, it her Latention
v reintordng, eturn 1o ahe pusde.
tn sne cases this = not tue. A
child's responses masy he reinbrced
by dcrmintion ol the mother's ae
tention, Inane case when the mather

$
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Inbowed msttacnons and expressed
tate st o the cdadd, ey chiild hin
el hosive Language, and
other nes simply el whae he was
dong and went o someirhing else.
Phis andornetion was put qogether
with (o the Tacr that tn goowp -
mvaies when o wcacher Tad saicd,
"My veme dobng oo gaad job the
sone chald hat her and wenn ingn a
taniran, and (b the Tact it dang
mig hone observagions hoth the
[mher cond mother, while the chidd
was slomped mver, ears on his bie,
1hsing to cat, used such sarcasm
e Wl ook condat handsome i
wese pol bt he fie, mnther?”
Uhe vonchusion was that verhatiza.
tiee tron adalis, wlnich 1o most chil-
hen would he reinfurcing, was to
this chid asverave

In another case. the mother and
father stated thioe their child knew
how o walk tor three months befare

Fe woull walk in their presence.
tFriends  and  selatives  mnformed
them  thai the child walked bur

would  stop whenever  hiy parents
eoteredy. They abser indicated  that
il their diid vocadized something
which somndded ke a wors, e wonld
ot repeat it i cither parens ex-
pressedd an imerest. Inoa separate lab
sewsinn fe  porents were instructed
(individaatlyy o juin their child
while he was engaged in an ongoing
activiny (phaving with o 1oy tele.
pPheney and 10 <liow interest and
Tespend to him, L he child's response
i cach tase was to stop plaving, suck
Wiv thvanh and stars o space. In
these cases giving the parents advice,
without tahing nro account  thac
then panental diention was avenive
ahe diald, swonld have been ex-
peored o worsen the sitoation.

In ahe maority ol cases. parental
ahention as o strang seintorcer, il
1he lal session serves 1o demionsirate
to the patents the ellects of positive
teinloreement lor a desived behavior
and wiihhoblling positis - reinlorce-
et Ten an nndesired hehavior,

Nome Obgervations

Ahhough o conmmnming, hone
observanions provide an anvaluable
sontee ol miomsation aboui environ-
nental oo that aelate 0 o4 child
aed his behavioral problems. Home
ubservations are hased on interview
information aboae what steustions
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st o be st naalidesome for the
Lamly in deating with the problem
child, "Fhe rime betore, during, and
abier <linner heguenily i relevant
lor o wide dange of behaviaral prob.
tems .
Fos prepace tor lramge abservitions,
parenis e ld dua the staff wants
1o abserve el child i sitwations
whehiae s ol as possible, with
b members ol the family behaving
toward the ohild as they normally
o

During :: home obsereation, the
vlncrver takes cither a vunning rec-
ond of exact verbodisations and ac
tions or, 1o a later visit, a count of
cetain behaviors 1o each case he
i tecording not impressions and
vague desc ri})linns but actual occur-
tenies:  verbalizations, movements
irom’ rocm o room, screams,  hirs,
laughs,  hugs, dnections, reguests,
stutements. ete. and in exact tem:
poral sequence. During the time “hay
be is recording, he in no way iier
acts with the parents ar the child,
uor does he conduce any interview
during the 1:ome observation.

The observer has asked 1o be com-
pletely ignored. [, at first; the child
approaches him he may say, “'I'm
working now.” and from then on he
inukes no response whatever. After
a lew minutes the child ignores him
abo, The parents Irequently repon
that “this is just about the way it
always 15" Two or three different
abservers rewurn with very stmilar
data [rom separite visics.

Eveluation of Data,
Treatment Plan

The abservations movide highly
spesific informaiiogn whivh givey a
context in which o view the child's
problon. For exianple, one  child
who reportedly never did as he was
ol was observed to huve received
$5% commands durning a 20-minute
o1y session. When the child ignored
vommands and went on playing. the
mother dropped her request and

continued playing with him,. When -

the hild Legan {ollowing through
on 4 command, the maother turned
awiy from the child Mo this way she
was actually putting “lollowing com-
mandy’ on extnction. Another child
who yelled frequently was found to
b ignored when he spoke in a nor
mal voice wnd r(wpr)mzed (v when he
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velled A rhird child. whose motha
énmpl‘um'd, “He will not sieosnll
when |read o hitn,™ was observed
as iy mother “read” 10 him, The
mother gave her child o wnes ol
yuostions about words that were 100
dithcult fear him and then severeh
criticiced him lor his incorrear an-
swets. When his x(iuirmx s alated
to jumping in the ar anl shricking,
he wis told, "OK. 1 won't read 1o
you anymore.” Apparently “reading”
had hecome highly aversive 1w him
and e had learned wavs 10 termi-
nate i,

Chililren with <erious delays with
self-help skills were tvpically <on
fronied with situxtions in which pant-
enis crincized the child as he way at-
remipung o dress or feed himsell,
and, when the child gave up. the
parents dressed or fed the child. One
nine vear-old mildly retarded child
was spaan-ted by his mother, a four-
year-old was not allowed 1o touch
food even at meal time and thus
never went through the hnger-teed.
ing and spoon-ecding stages.

Speech and language ifficulties
were sinilarly analyzed. A child who
seldom initiated speech but who
echoal was observed at thiee home
sessions. Over hall of his utierances
were echoed back to him; ¢.g., when
he said, I want a ruck.” rather than
bringing him a toy. his mother re-
plied. "You want a truck.” A four.
year-uid girl, who in speech evalua.
tions showed no recognizable speech.
and who bhad a pattern of bizarre
hand movements. was observed in
her home. She was an only child
She had no toys. Both mother and
fathe  vimicked her hand move.
ments and smiled when she iinitated
In three one wtwo-hour sesions, nor
one utterance made by either parent
to the shild was recognirable as .
ward hy either of 1wo abservers,
Without a series of home observa.
tions. the therapists would nar have
known how strongly the <hild's «i-
vironment supporied the behavio
defici, .

By the tirae three 1o lour link
and home sbservations have been
complered. (e parents huve observed
the effect of their attendon on o
behavior of their child, und have dis.
cussed these observations itk tnera-
pists. It is at this stage, a all the
small parts are put togethe, 1ato a
whole, thal the parenrs lielp

MENTAL RETARDATION
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cwse wlia problems they want to
work on st to what extent ithey
wattt 1o include stblings o e teats
nen plos and whether they winnt
o st with  dindc sessions o
whethey they wamt to stint at home,

When the parent dedides to work
on . certain problem behavior or o
uy o buthl in a peeded behavior,
the hust question to be mmwered
wiust be “What behavior on the part
ol the parent will we help him
thage in ovder to alter a behavio
in the child?" Whether or not the
p-neins will withhold attention, con-
nngent on a problem behavior, und
give 1 only contingent on behavionrs
that are incrnpatible with the prob.
ion behavio, depends on whether
we have found the parents’ attention
to he areintoreer tor this child.

in cawes where parental atention
1w sttung reinloreer, teaching the
poent o withhold wttention contin-
gent ona problemn behavior is only
prt o the solution, In some cases
the wenhier has foand dc difficult o
give warm loving attention when the
chnld is doing well. The patterns of
rosponse which involve “leaving hin
Aone when he's not getting into
uouble” are so strong that 1t has
tehen several sesions to teach the
tother 1o respond to the child s
he is hehaving appropriately. Ouea-
stonadly o therapist ﬁas taken the
chidd into the playroom and worked
on shaping a snall behavior using
sucial reinforcers, while the mather
and another therapist watch and dis-
cuys what is going on. As the mother
sees the therapist at work, she is en
comaged oy differem wiys of
motivating her child, It is as she uses
thest patterns and as they begin to
show resalts, and only then, thiy she
hegins 1o tind the child himsell mwe
reinforcing to her, and begins to find
moce tonfidence in working on prob.
fems and building in new behaviors,
It is « this point that the parent
e siedly begin o see small ap-
proximations towidd  other wsehal,
dostable behaviots to which she
coubd respond i her chilil

T he siaation is neae aubealt in
Gises wittie patental attention is not
a teimdorcet, For one thing, when
prenta] attention is not acinfording
to 1 child. the pattern ol parcot-chnhd
nieracton will be anusual because
masny hehaviors of the parent will
have been extinguished by o Lk of

JUNE o 1969

RIC

Aruitoxt provided by Eic:

response an the part ol the child.
Play between pavent and child will
be absent, wnd the parents will gen.
crally internct by punishing @ duld
s attempting (o suppress i o
guing behavior. When the child is
not actively ciusing a disturbiomee,
the parents will nov intervene. In
these cises the pments must iest be
taught to use potent extrinsic 1cin-
furcers and 1o pair them with o class
of verbal and gestaral responses on
their part that van eventually be
usedd s reintoreers. They mast alo
be taaght when toeintorce approst
utions oward mselal beluaions
areits ol grooming, diessing, feeding,
playing. and talking.

Types of Tre;zlment Sessions
Clinic

In beginning treatment, the most
suceessind method has been to give
the mother a chance W try vt sug-
gestions while in the clinic. She and
the child play together in the play
room umIcr observation, and she
practices, lor example, reading 1o
a child while hie is sitting still next
to her and not attending 1o him
while he wiggles around or leives
her o go and play with something
ehe in the room. This gives her ex
perience in making her auention
comingént on o desired behaviar,
Ay soon s she has accomplished
marked change in the child's rawe of

sitting and listening, she can discuss -

with staff the methads she used and
the ways 10 mse them at home. A
lollowing session then might be on

a more marked problem beluvion

such as whining. tintruming when
given a direction, or distracung the
mother from u task xt hand.

Home

Concunenmt  with clinic sessions,
the stafl has conducted home treat.
ment sessions. The theripist, having
helped the family decide what prob:
lan to work on, goes o the home
and observes them as they put the
changes into effect. These visits e
mtch like the early ohservations ex-
cept that now, with dehnite be
haviotal ntingencies plunned, dis.
cussions will hinge on the ways in
which the parents are succeeding
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and onelements that deserve tarther
conviderinion or possible change,

In Fawkins,  Peterson, Schwead,
and Bijou  (1960) sl Allen and
Hintes (in press) detailed studies, an
individual set ol parents was trained
to work on a problon behavior
hame, "Fhe program under dis us
sion here was developed wo amisg o
Lnge number of parents, cach deal-
mg with o setarded child,

ftis obvious that parenis consti
tte a Jarge portion of o child’s mxial
covirornnent and e they uve con.
ol over o vancny ol potem e
Togeets Behaviors which are followed
cithey madvarenthy o gucotionally
by one o moe ol these remlmaoers.
witl inacec i hequency whethe
they e adaptive o distaptive
Teaching poeits 1o obsene e
tally and o respomd at tumes wlen
adaptive behaviens appear me then
chilil's repertiite will marease the
child's chances of teaming 0 siginh
cant anmmber of skills Only when o
child hias Been clserved mreracting
with his Linnily Gan specihic help Ie
given  Following the bolaion il
treatment ol one or more specific
problemis, the parents can begin 1o
apply theiv skills in mber areas of
the Child's belavior.

As we Teannonoe about the reper-
toites o patents who have retarded
hildren, thoogh cach case still must
he treared as an vdivichd instance,
swiane broad jancerns may appear.
swtennttic study ot commaon pitfadls
should aid o plamsing dian will
help parems avoid these  typical
problems
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In vHE uicHT of the emer > oo
and pievailing praciice = facon.
home care of icentally reianted theiigi
a re-examination of the cascw. 3N {ounsel
ing technique with pacenits 43 Gudicated,
Until recent years, social workers in the
field of mental retardation were primacly
located in institutions ané the fooue of
casework with families was tsusine geaied
around the problems of plactmear plan
ning. Wiuth the advert of speciai hinies
for early diagnosis and cvuluation of ve
tarded children, attention  shiited o
parental fcelings and reactions and to ways
of counseling parents mure satisfactotly.
The need for a sympachctic, supnorive ap
proact to the parcits o b oen et e b
lithed with the recogniiinn ot ih e
of the reiarded child is dezply shistarbang
to the ego-functioning of the parent.® " he
importance o having as vamphet: PRI
edge and evaivaonen of the chils g provies
as possible has been accepted as a neces
sary counterpart to being able to pinvide
a meaningfu! explanation to b rarsais
of the '

shitdts difficaley 4w o o 3
sideration to the par-aial gureas s
emotional invelvemenz, retuted ty aenor
a retardad ehii) 2

Sncial workers in sproialized riifincg and
social agencies are now dealing not ouly
with the arzas of diagaosis and platcizznt.

pre——
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o hildven

vt witth tee conplow 1k of helping the
icandy ond (i ddve ugether more come
fovt.bly o aite npownie iLic parpose of
previding maznpum benefit to the child
aceds to be anterlecied with minimal
stiess 1o total parental needs and family
functioning.  Both the child amd  the
family are faced with making adequate ad-
justiments w0 and dn the community in
whoeh the s Ing, Unless these ends are
achieved gupienance of the child in the
hanic serves little purpose.
itofessional workess, i supporting a
philesophy ot hame care for retarcded
¢iuldren. must be keeaty aware of the re-
spomsibnlity to know how to help families
nimwe this goat with maximum  ease,
T pEpET PIronuses G sxamine some
aspecis of counseiing with parenly of re-
tarded cnibdren loang at liome that are
Vharrcir e o) he prablem s that may
Dot i ow BrZen unsdentendangs o hibwoto
wnk wrin titese tamlies, These observa-
tiims aie rawn from experience in coun-
e lpap weithe famiiees reccrTing services in
vee b aviapivea (e ot the
enitenie 2O e of Loy Angeles, The
w7 v a dhiagansi 2 counseling eenter
ity dor teranded childien less than
P The otservativi thus are related
12 the early adjustinent of the preschool
chud <0d hu fanaily, although they may
olen Beek, “Sounseling Parents of Retarded
 Cnsidecs, Yol 6, No 6 (Novauber-
1y oo fae vt g 2L T ana Alevander Hersh,
Tooomaas <0 Fasonde Sriarded Chiidren,”
Sora! Wark, Vel 8. Ne. 2 (April 1901), pp. 61-66.
8 A, Wheeler Mandeibaum, M.D., “The Mecaning
«f (hs Defective Ghild to Parents,” Soclal Casework,

Vol 4. *a 7 (uly (BE0), pp BOO-B6T.
Social Wark
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Counseling with Parents of Retarded Childyen

be generic to the problems of the older re-
tardate as well.

AMBIVALENCE OF PARENTS' FEELINGS

Enormous ambivalence of iceling is cvoked
in a parent when he learns that his child
is retarded.
jection, and disappointment collide with
anxions hopefulness, doubt, anger, and
scll-pity. Strong emotions of guilt mix
with protective parental reactions. resent-
ment, confusion, and insccurity become
pervasive, It is this ambivalence that char-
acterizes initial work with fanilies of 1e
tarded children. These comllicting emo-
tions are ncver completely resolved, as the
long-term aspect of the problem and the
repeated crises that stem dircctly fioin the
fact of the child's handicap stir up the
ambivalence from time to time. To heip
the parent, it is nccessary to ferret out the
positive aspects of the ambivalence and
help him to build on these so as to find
some answers to the prohiem immediately
at hand. Thus, ambivalence iv dealt with
in relation to the immediate crisis sitn.
ation on a reality basis and by focusing on
the areas that are conducive to meeting
the needs of the family., The follawing
case illnstrates this point:
A young couple had just heard the diag-
nosis of retardation for the first time, In
the hostile tirade the mother loosed on
the social worker, she vehemently denied
that this catastrophe could be true, at-
tacked the cloctors, blamed hersclf.
Toward the end of the onthust, she
cried out, "“Nothing I ever do is perfect.
How will 1 ever be able to ruise tiis
child?” 1In this plca for help the social
worker recognized the mather’s imme:
diate fear and denial of the diagnosis as
resulting from her shaken confidence in
being able to successfully handle her
mothering role with the defective child.
The positive aspect of the ambivalence,
underlying the fear of inadequacy, was
her intense desire to be a good mother.
This was an arca that could be worked
with realistically in counseling, since she
was indeed performing successfully in
her mothering role with her two older
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Fcelings of rcjection, dc- -

children. The hshand’s support to his
wife was entmnoaped, With belp and
attitudinal change, this mother was cn.
abled to depend agiin on her own inncr
stiengths ad resourees in coping with
the child; this an nn |mv0(f the way
toward  better  understanding  of  the
child's Limitations aud fieed her to work
on other aspects of the problem,

A lactor accounting for sustained am-
bivalence toward a retarded child ds that
the parents arc deprived of the opportunity
to project any blame for the problem onto
the child himsell. 1t is too difficult in any
ratianal way to blame the child for his own
defect. This dilfers hom  sitaations in
which, when social paihology exists and
becomes reflected i disturbed parent-child
relatinnshiips (for example, in emotional
disturbance and delinguency), the parent
realistically is able to hold the child par-
tially responsible for a share of the prob-
lem. This serves to alleviate some parental
guilt and lowers resistance to accepting
help. In the area "of inental retardation
the sclf-accusatory parent, who feels that he
alonc is in some way accountable for his
child's limitations, is very well known.

1t is an accepted fact that part of the re-
sistance of the person seeking help stems
from his fccling of responsibility for the
problun. When guilt is intensified, the
resistance to help will be ‘proportionately
inocased.  Becanse of this, those en-
deavoring 1o help  parents of retarded
children must be aware that heightened
resistance is usnally due to the inwardly
projectedd gailt of the parent. In counscl- /
ing, this guilt nceds to be alleviated and an*
emphatic nnderstanding of the problem
arca imparted to lower the parcnt's re-
sistance, freeing him to bencht from the
offcred help, Most parents hope to hear
an authoritative and sympathetic endorsc-
ment of themselves, of their human and
parental competence, and of their right to
blame themselves for what has happened.®

s L. Kanner, M.D., “Parents’ Feclings sbout Re:
tarded Children.” American Journal of Mental De-
ficienry, Vol. 57 (1959), pp. 875-879.
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strengths to handle crists aateatoia? Al
though mothers are gencrihiv wusicusied
with the major care of th-
ment is a joint responuiiity «t both
parents, Too often the {ather's roir and
share of responsibility are averlvoked,
especially when it is the mother -a0 a8
sumes the task of taking the «hil-t o his
medical care and transmitiing e “itdical
information and adivice o k< husband,
Joint interviewing [requentiy serves as a
device to engage the father activeiy and
to give due consideration to his cuncerna
and attitudes, as well as to those of his
wife. Counseling parents togeiner i3 sup-
portive and enables thewa to cuncestraie
their energies, not as much on the ituitless
searching for why this hav heppoenal
them, but more productively on how they
can better perform in their parenial! roles
in order ta henefit thewr thitd

CHANGES REQUIRED OF PARINTS

The hard reality that needs to be faced
is that with the preszuce of a rudded
child the family is v fomzs the semie ot
it cannot be reronstiugre M fune
the arrival and impart ol 1he gelective
child. Perhaps the urez at giealesn difte
culty that needs o be resolved it the non
seling process is the changes requived on
the part of the parents 20 mce: the spraiai
needs of the retarded chitd. The s ol
conflict with parental (unctinuing e
heretofore was considerad aatistzciory
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¢ ]. Gelst and N, M. Gerbes, " aint Intayviiving:
A Treatment Techaique with Marital 2aanen.”
Soclal Casework, Vol. 41, Mo, ® (Februery 1480),
pp. 16-83.
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Utroa the imai g ~cwent of the retarded
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.araed constantly of
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2. -t wit's end. The
ikt v haee ¢ . Locaanp o fecl that to
keep tee thil: oo the hame was almost
impassbie, T mother stated she was
hardling th. woblem behavior exactly
a8 sien bad n e past roped with similar
behrawing in 24 older child.

Clow=r exuntaagpon seveaicd that in
Fesii e doetic g, catglit up in her dis-
appointnent and her attitude that a
mentaliv  cetarded  child  was  totally
worthless, cansidered the child not worth
bothesing 1o discipline.  Also, the father
wai unanpportve, teaving all discipline
W b1y wile ijence, the mother re-
spoaded o the tantrums with anger and
helptestici, and was permitting herself
1o b twanipalated 5y he child. The
youngster. haviag oo external controls

ut o, his behawior, became increasingly
indasoai aned it gl This pave valida-
Hon oottt tuw value olaced on him by
Nis tunthey,

Wi the mother gained some insight
st untdersis & that she was reacting

“aosid il o her nor-

de egan 10 cope with the
18 1er a: [estein increased with
her irgre sfteruve maragement of the
cheid  'rooardition, the  dather was
folpes to padtiipate mare meaningfully
in the chilid's Jdiscipling, tliereby giving
his wnle ewstionas support.  As the
chili'a briaavio: umproved, the parents
atinete 4 pew appreciaiion of him.
This i tren helped them to evaluate
bener the sonatterabic potentiai latent
in -l niidly vetarded son and to en-
joy a more tavorable relationship with
him i the home situation,
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Counseling with Parents of Retarded Children

The resistance and ambivalence of the
parents in counscling are amplified also by
the nature of the new stresses encountered
merely by virtue of being the parent of a
retarded child. The problem of keeping
the retarded child at home is determined
by a number of factors, such as sibling re.
lationships, social status, family attitudeos,
the degree of deficiency in the child, and
o on. These are all potential problem
areas and the ability with which problems
that might arise in these areas are handled
and solved vary from family to family,
situation to situation.

The new stresses arising from the
presence in the (amily of a retarded child
are not pathological as such, but should be
viewed as a normal complement of prob.
lems for the situation that may affect the
parent-child relationship and to which ad-
justments need to be made. When a
pathological situation (i.e., divorce) is im-
posed on a family and is disruptive to
family functioning, the focus in counscling
must be directed toward the realistic prob-
lems that occur as a result of the pathol
ogy* It has been pointed out that the
presence of a retarded child in the hiome
is often a precipitating factor in individual
or family maladjustment or breakdown.
The family that is able to adjust satisfac-
torily to the impact on it of a retarded
child has also to deal adequately with the
many normal problems that occur in rela-
tion to the situation. Their attitudcs,
feelings, care and management of the

child, and the likc mnst all be taken into

account.

These normal problems atiending the
presence of a retarded child in the heme
must be dealt with on a reality basis to
permit the best possible solutions to be
cflecied. Some of these problems are met

¢ H. Pannor and Sylvia Schild, “Impact of Divorce
on Children,” Child Wellare, Vol. 89, No. 2 (Feb.
ruary 1960), pp. 6-10.

¢ Robert M. Nadal. “A Counseling Program for
Parents of Severely Retarded Preschool Children.”
Social Caseworh, Vol. 42, No. 2 (February 1961). pp.
70-88.

JANUARY 1964
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often in other handicapping conditions of
childhood: the increased dependence of
the child on the parent, conlusion and lack
of Guiteness in medical diagnosis, crumb-
ling of parental aspirations {or the child,
rechabilitation and training problems, and
the like.  llowever, there arc anme con-
ditions that occur uniquely in the case of
the mentally retarded child and his parents.

One solution, which is culturally sanc-
tionced, is often frecly available to parents
of the severely and moderately retarded,
This is the opportunity to relinquish re-
sponsibility for care of the child to an insti-
tution if, considering the degree of his in-
tellectual itnpairment, the child is cligible.
Granted that placement holds the parents
to a modicum of responsibility and is in-
deed an apprapriate solution in many situ-
ations, there still is a need for recognition
that this alieinative presemis coaflict for
the parents sind may impair efforts to effect
a successhul  adjustment .in the home.
From the time that parents are told that
their child is cligible for institutionaliza-
tion the ambivalence about the child and
the problem increases.  Again, this ambi-
valence nceds to be-handled in counscling,
with the focus geared to the positive
aspeats inhierent in the successful fulfill-
ment of parental roles and responsibilities.

COUNSELING SHOULD BE SPACED

One difficulty occurring in  counscling
with parents is that the resistance of the
parent is sometimes insidiously supported
by the behavior of 1the child himself. The
parents may move well initially in shifting
to more positive attitudes and methods of
handling the child only to be thwarted by
the slow movement of the child in respond-
ing to improved parental functioning.
Although intellectually the parents can re-
late the slow pacc to the child's mental
limitations, they often become [rustrated
emotionally and can react by feeling that
the counseling is unproductive. This can
causc reversion to easier, more familiar
patterns of behavior. The counselor, too,
can become unecasy and impatient by the
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Counseling with Parents of Reltarded Children

wardly directed guilt and of helping
parents to focus on more rewarding fu-
tioning in their parcntal roles with the re-
tarded child.

4. The presence of a retarded child
changes the structure of existing family re-
lationships. One area of great difficulty is
that former parental functioning may
prove to be inadequate in meeting the
needs of a retarded child. Parents need
help in seeing that their attitudes and feel-
ings rclevant to mental retardation per se
affect their parental bchavior.

5. There are many ncw stresses affecting
families of retarded children that should
be viewed as normal problems for the sitn-
ation and that nced to be dealt with on a
reality level. Some of these, such as the
casy access to shifting responsibility of the
child through institutionalization and the
slow reaction of the retarded child to
parental teaching and management, are
unique and may hamper counseling efforts.

6. Parents are best helped at times of
crisis, but coumeling geared to improve:

ment of the child's behavior and to daily
living can be structured over spaced inter-
vals planned to compensate for the slow
movement and the maturation of the child
and to offer sustained support to the
patents. '

The importance of more and better
knowledge about how to help these
families has becn best expressed by 2
parent who has written:

The greatest single nced of parents of
mentally retarded children is construc
tive professional counseling at various
stages in the child's life which will en-
i able the parents to find the answers to
their own individual problems to a
reasonably satisfactory degree. . .. We
need guidance from somcone who can
help us to see that this thing which has
happened to us, even though it may be
a life-shaking experience, does not of
necessity have to be a life-breaking one.®

s Mrs. Max A. Murray, “Needs of Parents of Men-
tally Retarded Chlldren.” American Journal of
Mental Deficlency, Vol. 63, No. 8 (May I1%9), p.
1084,
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SURVEY ON LEARNING D1SORDER TERMINOLOGY:
ANALYS1S OF RESPONSES
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July 31, 1972

MEMORANDUM

TO: Those of you who completed the Survey on
Learning Disorder Terminology

FROM: Nancy Carlson, Senior Training Specialist7ﬁél//ﬂ

First of all, T would really like to express my appreciation to

each of you. T am very pleased with the responses that we received,
and delighted with the notes that some of you wrote to me. Your
response certainly indicates that Special Education personnel are
willing to cooperate in the design of better instructional experiences.

The results we have included, although detailed, are not meant to be
complicated. We certainly hope this feedback will assist you.

Feel free to contact your local IMC, State department consultant or
our Regional IMC with any questions regarding work with handicappeid

children.

Thank you again. !

-
O
ERIC A
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PRELIMINARY RESULTS OF SURVEY ON
LEARNTNG DISORDER TERMINOLOGY

INTRODUCTION

The fleld o "Leariing DMeabilities" has wvery quickly risen to the

ot e ot owdd prolilom, Iaereasingly, sehool distriets are paying

wi
more attention to children unable to achieve at certarn criterion levels.
AL the sane time, toachers who daily work with children having learsing

rrobivmg aee acking for dnformation on how to provide mowve alternatives

op Lepmiag,

Diegproctie Lerminalogy, which [ocuses on a learnest sinle of Tearntng

.

cand b b Learn, seems to he a key area.  Thevefore, before designing |

caperionecs o aesist teachers tn using more appropriate diagnostic termin-
sl T felt that we must know something about what terms teachers

rrocentln haee knowledge of amd/or use. The survey {nformition gained 'rom

resporndents in Imdiana, Michigan and Ohio will be used by the Regional

*

ewter to rlus improved fw-sevviee and pre-service trainin: exporiences

o

for
Letrhers tn the throo stabes.

e Lhe follondsee s aee LTared Bedeprlys the ciene Da e Tt e e

J

sredeog vty S Lhe webone of' Lhee camplee s Lhe oo paseecduees

PILOT STUDY FOR INSTRUMENT NDEVELOPMENT

Diagnostic and descriptive terminology was compiled from the FRIC
thesaurus, the MSU IMC/HCY thesaurus and a glossary of terms used in learning
disabilities (previously compiled by a MSU Special Education faculty member
and consultant to the Regional IMC.) An item pool of test questions was
generated by staff and consultants. Items were assigned to recognition or
recall type responses, and incorporated into an appropriate instrument design,
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Three parallel forms of survey instruments were developed. These three
forms were randomly distributed to a pilot sample and a total of 107
responses were collected. An item discrimination was tabulated for each
survey item in the three forms. Those items discriminating at the .50
level and above were retained with the exception of Part I, (a matching
question) which was included as a whole because it contained the most
number of discriminating items. The case study selected for inclusion in

the final form was the most discriminating of the three pilot case studies.

FINAL FORM OF SURVEY

The final form of the survey was compiled from the most diseriminating
o)’ the total items given to the pilot sample. This final form was submitted
to Learning Disorder "experts" for verification. A cover letter was written

asking respondents to return the survey by June 10.

SELECTION OF SAMPLE

Contac; persons in the state departments of Indiana, Michigan and Ohio
were asked to submit names and addresses of special education teachers
in their states. No such up~to~date complete listing of the total pop-
ulation was available in any state. Randomness was therefore not possible.
From various sources, a large number of names and addresses from the three
states were compiled and ultimately 816 surveys were sent out. Only two

duplications were reported.

RESPONSES

254 surveys were completed and returned in time to be tabulated. Three-
surveys were returned too late to be tabulated and 21 yere returned by the
postal authorities. No follow-up attempt was made since it was assumed that
teachers were on vacation. Therefore, although we have knowledge about 35%
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of the surveys that were sent, the results are based on 317% of the sample or

those respondents who completed the survey within the time pe-iod given

By states: % returned* 7 of total#**
Indiana (1 = 84) 26 33
Michigan (N = 110) 37 43
Ohio Gl = 60) 31 24

* Indicates % returned out of total number sent to that state.

**% indicates % of respondents from that state out of total respondents.

Although all respondents did not indicate their present occupation

(due to an error on the part of the letter-writing team), close to $0% did so

indicate. The nature of the jobs listed showed a wide distribution at all

teaching levels from pre-school through college and in all areas: speech,

M.R., L.D., multiply handicapped, regular, etc.; with many types of primary

“responsibilities: teaching, consultant, administrator, aide, etc. No one

area or type stood out as beinyg-either under-or over- represented in terms

of national distribution.
SCORING NF SURVEY

inlilal Ttem o iphtling procedures jor the six par#s were set up with

. L

tae rilet Jorm yaing Leariing Diaovrder consultants. Inter-rater reliability

vas secured and frequency of response to items was tabulated. The "beost”

[

(aecording to "oeports") answer to an 7.tem was usually the answer moat [ro-

quently given.  The exception to this was fownd in Lhe oase study. A etadle

divepiptior o0 et seaping proecdure Teocontatned belo,

A. Parts I, 11, 111 {(recognition typce questions such as matching,

choosing) were dcored acceptable/not acceptable. Acceptable responses are

given on the attached completed survey. For each item, the percentage of

acceptable responses is given (for example, in Part I, 98% of the respondents

answered "smell” for the term "olfactory.”" In Part IIT, number 3, only 36%
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of the respondents answered 'directionality"--most of the other 647% answered

“"laterality', an easily confused response.)

B. Part IV (bricf deseription of term) wias scored acceptable/partially
acceptable/not acceptable.  One acceptable answer La glven on the attached
completed survey. There were other acceptable and parttially acceptable answers.
Generally, however, the acceptable and partially acceptable responses contained
reasonable approximations to what we have compiled. Percentage listed indicates

what proportion fell into acceptable and partially acceptable categories.

C. Part V (provide term) was scored acceptable/partially acceptable/not
acceptable. Frequency of response data was kept on this part, and the response
most frequently given is written on the attached survey. An example of a
partially acceptable answer would b< ‘pesception” for item number 2 rather than
"discrimination." Percentages list:. indicate what proportion fell into

acceptable and partially acceptable categories.

D. The Case Study was scored quite differently. First the nature of the
word or word phrase given was categorized into one of seven different categories
(see below) and then weights were assigned to the quality of response within
the category (acceptable/partially acceptable/not acceptable). The score on
this part was then doubled. Only acceptable and partially acceptable responses
were considerced in the final percentage tabulation. The ecatepgories with
descriptions and examples are as follows:

DIACNOSTIC TYPE RESPONSES: includes all more global responses of a non-
specific or less specific nature.

Examples: 'wvisual problems"
"average or above IQ"
"perceptual problem"
"specific learning disability"
"dyslexic"”
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VISUAL RESPONSES: includes responses ia which specific visual
problems are listed.

Examples: '"figure-ground"
"visually distractible"
"visual memory"

AUDITORY RESPONSES: includes responses in which the auditory channel
of learning is mentioned.

Examples: 'auditory learper"
"decodes auditory information better"
"no auditory problem"

BEHAVIORAL RESPONSES: includes responses which pertain to behavioral
characteristics. )
@
Examples: '"lowered frustration level"

"short attention span'
""group oriented"
"emotional lability"

NOTE: The percentage attributable to Behavioral
type responses does not take into account those
responses which were given no weight. For example,
"hyperactive" and "emotionally disturbed" were
considered to be without validity. A large number
of responses of this type were given, but were not
counted.

PERCEPTUAL-MOTOR RESPONSES: includes responses related to perceptual-motor
activities (i.e. copying, handwriting).

Examples: 'visual-motor dysfunction'
"eye-hand problem"

NOTE: The statement that "handwriting was average"
leads one to suspect that the "motor" or acting

part may be less serious than the "perceptual" or
seeing part. In the case study, the child's
frustration in copying and with math problems is
more likely due to too much visual stimuli impinging.
Responses falling only into perceptual-motor
category were welghted less.

OUTPUT RESPONSES: includes responses in which only the output of the
learner is mentioned.

Examples: 'verbally fluent"
""good verbal expression"

PRESC IPTIVE RESPONSES: includes responses in which specific diagnostic and/or
remediation techniques or tools are suggested.

Examples: 'test vision"
"decrease quantity of stimuli
"give 1TPA"
"give visual-perception test"
"use 'window' for reading”
"use peer tutoring with reading"
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FIMAL SCORE

Possible points

Part 1 10
Part IT 6
Part ITI 5
Part IV 12
Part V 8
Part VI 10

TOTAL 51

Scores ranged from 12 to 49. The average score was around 35 (35.15)
with a standard deviation of 7 (6.92). The mean score of the case study

was a little over 4 (4.36).
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Italies refer to percentage of correct answers by respondents.
SURVEY OF LEARNING DISORDER TERMINOLOGY
I. Following are two lists of terms. For each term in the left

column select the word or phrase from the right column that
best describes it. Enter the appropriate number in the space

provided. (There are three extra words in the second column.)
2., 98% ££ olfactory . 1. weakness
.§ § 91% [ _deficit 2. hidden figure
§‘§, 90% 5 dyslexia 3. output
§ ol 963 /2 visual-motor 4. smell
+> o . . o o

w9 86% &£ figure-ground 5. reading disability
g}% 91% 3 expression 6. disturbance
S 9 > 4 ‘9 _ \
B 86% & distractability 7. crossed-dominance
§-§ 52% (- dysfunction 8. poor attention
5 982 /¢ paranatal 9. touch

98% 9 tactual 10. during or at birth

11. problem
12. eye-hand
13. hyperactive

II. In the following pairs c¢f sentences, technical terms are used.
In each pair, one sentence reflects the better use of the term.
Please circle the word "better" in front of the sentence that
uses the underlined term in a more appropriate way:

|

j

48% 1. (Better:) Establishment of a midline will facilitate
walking on a balance beam.
Better: Marking the midline on a writing paper helps
children with visual perception problems.

88% 2. Better: The process a child goes through in establishing
lateral dominance is called left to right
progression.

Better:) Left to right progression is a pre-requisite
skill for reading and writing.

96% 3. (Bettery The statement, "You have to learn to walk before
you can run," illustrates the concept of a
developmental sequence.

percentage of respondents |
giving correct responses

Better: An example of a developmental sequence is the
alphabet (A-B-C-D).

82% 4. Better: Reversal problems involve visual perceptual skills
and a tendency to read from right to left.
((Better:) Reading "b" for the symbol "d" is an example of
a symbolic reversal problem.
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lents:

A
“U

percentage of respon

percevtage of respondents
giving correct responses

1ving correct responses
o

spondents'

vereentage cf re
grving correct responses

noe
(724

78%

III. -

86%

8Ll%

5. (Better:) A test or process that separates individuals in
a specific category from those not in that
category is a screening device.

Better: A screening device pinpoints specific learning
disabilities.

6. Aural stimuli are presented in the testing of

auditory discrimination.
Better: 1In the training of gross motor skills aural
stimuli play an important role.

In the following sentences are blanks that can be filled by
technical terms regarding learning disorders. The sentence
describes the condition or factor. The correct terms can be
selected from the list below. These terms are applicable
only to the following 5 statements.

laterality spatial orientation
apraxia ignored
discontinued aphasia
emotional affective
directionality localization

1. Aphasia refers to the inability to

comprehend, manipulate or express words in speech,
writing or signs.

2. The ability to place one's position correctly in the
environment with respect to location is calledspaﬁaltﬁsnhtﬁn.

3. lfﬁgcfmnaldwt is the term usually used to indicate
knowledge of 'left anc right in space.

4. A behavior should be ,ynpred if it is unimportant.
v

5. Behavior that is influenced or caused by some kind of
emotion is called yffectiye behavior.

Write a brief description of the following terms:

1. Dysfunction | wment ar F ‘' di a
) related +o domain of Krowledbge and f—h:'nk,ny (awareness and
2. Cognitive ; ntl A eels ety ;

3. Manual dexterity /)91'/4"1‘71/ and/or deftness with hands

4. S.L.D. vy arn; : frtvz e lass; Lipat

—

5. Visual Memory [ F , ‘G W06 5

6. sensory training ] ; 7y Qigs
' (Vision, hear/ ng, Sme 11/ng, tast ng, 7‘0uc/7/nj)

1107



i

£ o '

N § V.

Eo

S B 75%

S 8

&,

«. 5| 69%

o'g

> 8

8| 69%

g

S| 77%

_ 5
VI.

For-the following definitions, prcvide the technical term:

1. Precise muscle coordination of delicate muscle systems
requires e - motor skills.

2. Ability to discern differences is called a//5¢’;g‘,n,nq-/,‘p,q

3. Instructional materials labeled "low vision" aids are

generally used with the Qﬁghal)¥- g,ggfgd population.

4. The discipline which studies the structure and function

of the nervous system is ﬂéﬁ[ﬁd/€§¥ or acgggquQ,ogefy,

Case Studx

The paragraph below describes certain behaviors of a child.
In the lines below the paragraph write 3-5 words or word phrases
that you associate with these kinds of behaviors.

Alice has a superior vocabulary for her age and
participates appropriately and well in class
discussions. Her handwriting is average. When
asked to reproduce the face of Santa Claus from
a model for a Christmas card, she became frus-
trated and refused to finish it. She takes a
long time to complete a reading assignment. She
says she keeps losing her place and sometimes
skips entire lines. BAlice can do arithmetic
problems, one-by-one or a few at a time, but does
not do well when there are many on a page.

Responses to the case study were divided into the categories below.
The figures under each category represent percentages of the total
number of case study responses only (i.e. 39% of the total number of
case study responses fell into the diagnostic category). The average
score for the case study was around 4. See "Results" for explanation.

Diagnostie  Visual Auditory  Behavioral  Perceptual-Motor Output  Perseriptive

39%

26% 4% L2% 9% 6% 6%

USOE/MSU

Regional Instructional Materials Center
For Handicapped Children and Youth

213 Erickson Hall

Michigan State Universit

East Lansing, Michigan 38823 1108
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DARY N R ORDER Ty
Filot ey e
! Potdoaing e toecbanroad o teras and thor, cgnooatent dovean's

worn " TThe seqie el ds oscerantide s Pres s teaw tines to
Connedt the correot pairse tlhere are e entra wards in
the second copame
Folkdv A IR ERY Citesltication

hoperbinetic tnpit

clestroencephitiograph e

Literal dominance sodedacss

Taxunony Lrain-wave wsachine

ficure- round Crossed-gominance

sTiclopy : hvparactve

gustatory el

rocention hetere dorth

prepatal Cduse

hidtden-tigure
taste
petoeption

FORM 1 oifactory weakness
Codet o hidden figure

Ay Eiox o SHES RN
vigual motor el
Figure: gronnl reading di=ability
eXpression liwturban e
distractability crosscd-dominance
dvstunction poor attention
paranatal touch
tactual during or at birth

prohlem
eye-hand
hyperactive

FORM hapti. cause
hvpertinetic reading disability
vlectronencephalograph output
taxonomy at hirth
etiology Jdisturbance
dvslexia difficulty
congenital brain-wiave machine
expression problem
distriactability feel
Jdyvsfunction poor attention

crossed-domindnce
hyperactive
classification
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In the tollowing pairs of . sentences

®
BEST COPY AVAILABLE

, technical terms are used,

In cach puair, on> sentence veflects the better use of the term,
Please civele the word "hLotrev” in tront of rhe sentence that
uses the underlined term in o wore app vate wav:
FORM A B, O
Lo Bettor:s b rablishment of a midlioe will facilitate
walking 011;1|m|nut('.wnr

O .

~J

10.

better:  Markins the @ idline v o writing paper helps
viildren with visual | croeption probhlens,

Better:  Purceptual skills imvolr o receptive abilities.
Bbettev:  Perceptual skills invelve cxpressive abilities.
Better: Schizophrenia is an orpanic disorder

~ s —— e .
Better: (erebral palsy is an organic disorder.

Better: Urawling is a form of training eye-hand coordination

Better: Tracing is a form of training eye-hand coordination.
Better: Learning in one situation that is carried over to

another is called transtfer.
Better: When a child uses hqs left hand some times and his
right at other times, this is called transfer.

Better: The process a child goes through in establishing
lateral dominance is cullcd left to right
progression. ‘

Better: Left to right __bro\\1on 1s a pre-requisite
SKITT Tor re: 7% and writing,

Better: The statement, "You have to learn to walk before
vou can run' illustrates the concept of,a
Jevelopmental s=equence

Better: An exanple of a developmental sequence is the
alphahet (A-B-C-D7.

Better: Reversal problems involve visual perceptual
skills and a tendency to read from right to left,

Better: Reading "b" for the symbol '"d'" is an example of
a symbolic reversal problem.

Better: A test or process that separates individuals in
a specific category from those not in that
category 1s a screening device.

Better: A screening device pinpoints specific learning
disabilities.

Better: Aural stimuli are presented in the testing of
auditory discrimination.

Better: 1In the training of gross motor skills aural
stimuli play an important role.
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ITl. In the following sentences are-hlanks that can be filled by
technical termx regarding lcurning disorders, The sentence
describes the condition or lactor. The ¢orrect terms can be
stlected trow the 1ist beinw. These t -5 are applicable only
te the follawine 5 sratemonts.,

FORM A lesio: retLoey
apras . aphasia ,
percrptual-motor laterality
reinforced rewarded
L. Knowledge of the left and right sides of the body 1is

referred to as

| V]

. refers to the inability to
comprehend, manipulate or express words in speech,
writing or signs.

3. A behavior is more apt to be repeated if it is

d.0A is a congenital phenomenon.

5. Dribbling a baskethall down a court is an example of
coordination.

FORM B: emotional body image
reinforced ignored
output directionality
perseveration affective
input discontinued
1. A behavior should be if it is unimportant.
2. is the term usually used to’'indicate

knowledge of Teft and right in space.

3. Continuing with a response inappropriately is called

4. 